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1 Yntroduction

1. Purpose

This book attempts to familiarize teachers of Arabic, both native and non-native
speakers, whose academic training is neither in the field of applied linguistics nor
in foreign language education, with the basic tenets of current theories in language,
foreign language learning-teaching, and the appropriate methodologies. However,
its primary purpose is to help teachers' of Arabic to deliver the best instruction
possible, using Ahlan wa Sahlan. As many of us may know, in a proficiency-oriented,
functional approach, this is no simple task. Unlike the situation in a structural
approach where the material is generally viewed as a body of knowledge to be
conveyed from teacher to learner, teachers in a functional approach must deal
with means of conveying abstract knowledge as well as trying to develop in
learners the ability to use this knowledge. In cognitive psychology parlance, these
two aspects of knowledge are called declarative and procedural, respectively. The
domain of this handbook is largely procedural knowledge.

Many instructors want to know why the language material in the Ahlan wa
Sahlan textbook is selected, organized, and presented in a certain way. This
knowledge along with a background in language and language learning and teaching
theories would help teachers to teach more effectively, using their own understanding
to formulate their own theories on how best to deliver instruction to a specific
group of learners and to adapt their teaching to existing conditions. I wish to add
that the crucial element in realizing the desired outcomes of learning is not the
theoretical principles employed in designing language materials. Rather, it is the
methodology which the teacher uses in order to implement the syllabus. No matter
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how a textbook is organized, credit for effective learning is due to a relevant
methodology and the teacher who implements it.

2. Approach Used in Designing Ahlan wa Sahlan

The language content comprised in the student textbook Ahlan wa Sahlan is
designed according to a functional, proficiency-oriented approach with a concom-
itant attention to accuracy. To paraphrase my description of this approach in an
earlier paper (Alosh 1987) and in the introduction to the Teacher’s Manual for the
original set of textbooks (Alosh 1989, 1990, 1991), this approach, in short, aims at
developing in learners the ability to understand and use the language rather than
merely understand its system and its inner workings.

This approach is termed functional because it uses language functions (e.g.
greeting, expressing preference, describing activities) as the organizing principle
of the language syllabus. By nature, functions give priority to communication.
Thus the focus shifts to the pragmatic meaning of utterances vis-a-vis their lexical
meaning. It is proficiency oriented because the goal is proficiency, that is, developing
the ability to perform in the target language according to the achieved level.

The adopted approach also seeks to involve learners actively in the learning
process through interaction with fellow learners and the instructor. It should be
pointed out, however, that the structure of the language is dealt with systematically,
but it is not the focus of learning nor is it the subject matter of classroom activities
(see below the role of formal grammar). Communication should be viewed as the
goal and focus of instruction and learning.

As I noted in 1988, this approach is based on three premises. The first pertains
to a theory of language use which holds that the variety of Arabic used, namely
Modern Standard Arabic (MSA), is considered a living language appropriate for
oral as well as written communication in an academic setting. This position is a
source of controversy because MSA is generally considered a formal variety,
associated mainly with written text. When used orally, it is in highly formal
situations? However, despite this debatable position, its use can still be justified
on sociolinguistic grounds. As Widdowson (1990) indicates, the classroom setting

2
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may be conceived of as “social space” (p. 182) in which a speech event takes
place. The classroom setting can, therefore, be characterized in terms of the factors
that determine language use. If a high level of formality is considered a factor in
moving the language variety used closer to the standard endpoint, then using an
undeclined version of MSA in speech rather than a colloquial variety might well
be justified.

The second premise deals with how best language learning can occur in the
classroom. Initially, successful learning takes place in an oral context. It is
accomplished by doing things in the language rather than by accumulating
information about the system. Reading and writing are viewed as important skills~
that reinforce and consolidate what has been learned orally. Since this view
emphasizes the functional use of language, it might be construed as favoring
meaning over form. In fact, there should be no separation of the two, and both
should be developed at the same time. However, formal grammatical explanations
are provided, but only after the initial learning of how to perform a certain function
(in which a certain structure occurs) is complete. One advantage of focusing on
functional use (i.e. meaning) is that it automatically makes context available during
the performance of a communicative act because interaction is determined to a
greater degree by context than by lexical meanings or grammatical categories.

The third premise is methodological. Within this approach, learners are placed
at the center of activity in the classroom, where they perform language functions
in Arabic, the building blocks of the syllabus. In other words, they are actively
involved in meeting the objectives of a given lesson (more on that under Design
and Organization).

One significant advantage of a functional approach and an interactive teaching
methodology is that they place the learner in the center of all activities. In addition,
they make learners part of a closely knit group, thus enhancing their affect by
involving them from day one in exchanging genuine personal information. Shanahan
(1997) attaches great value to the affective domain in the learning process, and
Rivers (1987) believes in the centrality of interactive, collaborative language
learning.
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Over the past few years, several students who learned Arabic according to this
approach said that they not only learned better, but also enjoyed being in Arabic
classes because of genuine interaction with classmates. Some of them said that
they developed friendships in Arabic classes for the same reason cited above,
something they were unable to do in other classes because of the lack of systematic
interaction with other students. Of course, this outcome is not the objective of any
Arabic program, but it serves our purposes in improving the affective aspect by
raising the level of motivation to learn.

3. Rationale for Learning Arabic .

The teacher might wish to indicate to students why learning Arabic is useful to
them. Perhaps each one of them has his or her reason(s) for taking Arabic; however
some additional information may help to raise the level of motivation to learn
Arabic and to continue learning it beyond the beginning level.

For the uninitiated or prospective students (as when recruiting for Arabic
courses or on the first day of class), what has worked well and attracted their
attention is the consistency and relative ease of learning the Arabic script. Try to

demonstrate the high degree of sound-symbol correspondence

WW in the Arabic writing system. This is a good feature to exploit

in this regard. Teachers may select some letters that connect

only from the right, such as , .5, and I to form syllables and

words (€.g. 333 «sls 35 «15). These are easy to draw and they
pose no pronunciation difficulty.

In 1987, the American Association of Teachers of Arabic
published a brochure entitled Why Study Arabic? in which
information about the history of the Arabic language and its
literature as well as some famous historical figures were
described (see graphic on left). Members of the Arab League
are also listed. It is mentioned that Arabic is one of the six
weamene v 3wswwns Official languages of the United Nations Organization and

o R i

AN that it is considered a critical language by the United States
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government. The brochure informs its readers that between the eighth and fifteenth
centuries the volume of literary, scholarly, and scientific book production in Arabic
and the level of urban literacy rates were the highest the world had known to that
time. Finally, the brochure lists as other reasons to study Arabic several job
prospects in government, business, and academia as well as personal growth.

It may also be pointed out to prospective and beginning students that in
addition to professional reasons, one might learn Arabic if he or she wishes to
travel to the Arab world. More that 250 million people speak one or more varieties
of Arabic. It provides access to the cultures of thase people both through oral and
written traditions. Allow students to think about the significance of the meaning
behind the names of some American towns, such as Alexandria (Virginia), Lebanon
(Ohio), Damascus (Maryland), Cairo (Illinois), and others. Studying Arabic will
also deepen their knowledge of English and its structure. They will be able to
trace the influence of Arabic upon English through such words as alcohol, algebra,
almanac, alchemy, check, coffee, cotton, damask, lute, magnet, sugar, zero, and
many others. Elaborate Arabic calligraphy has also attracted the attention of
American students. Upon inquiring as to why they decided to take Arabic, two of
my students cited calligraphy as a factor that intrigued them. Two of the calligraphy
samples included on this page are scanned from the Arab World Notebook (1989),
where interested teachers can find much useful information about Arabic, Arabs,
and Islam.

4. Teaching Philosophy*

Making a statement about a teaching philosophy involves a host of issues pertinent
to teaching, learning, research, and the perceived status of faculty involved primarily
in teaching undergraduates, particularly those who teach foreign languages. I have

5
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decided to include this section because many of us involved in teaching Arabic
probably share similar feelings and thoughts regarding views of what constitutes
authentic language use and the status of language pedagogy, particularly at the
university level. Colleagues at the precollegiate level might also find the position
I will outline interesting to compare with their local conditions.

4.1. Authenticity

Generally, authentic language is defined as the language produced by native speakers
Jfor native speakers to execute some communicative activity in sociolinguistically
appropriate situations. I find this definition restrictive because it refers only to the
linguistic output, the product. However, since the focus of a proficiency orientation
for teaching Arabic outside the Arab world is the process rather than the product,
should not authenticity be interpreted also in relation to function and to the com-
municative activity performed by the user? Language authenticity becomes a
major consideration, especially when appropriateness of language use is a crucial
factor in selecting and grading language content in an instructional setting. The
concept of language authenticity needs to be re-examined in terms of the process
through which language is produced rather than by looking at it as a static product.
This need is relevant and called for in the case of Arabic with its diglossia,
particularly when pedagogical constraints require the use of an Arabic variety
(i.e., MSA) to perform functions normally performed by the use of another variety,
or combination of varieties, such as a dialect or mixtures of a dialect and MSA.
The question now becomes whether the use of MSA for oral interaction in instruc-
tional settings, such as the American university classroom, yields authentic language.

Widdowson (1983) reserves the term “authenticity” for the functional use of
language intended to perform a communicative activity. In a classroom situation,
MSA is used to do just that: to perform communicative activities and to interact
orally. He uses the term “genuine” to refer to “attested instances of the language”
(p. 30) and maintains that using “genuine” materials does not guarantee “authentic”
student performance in the form of appropriate language use. The implication of
this argument for Arabic pedagogy is this: if the appropriate code (e.g., a dialect
or a mixture of a dialect and MSA) is unavailable to students to perform some
communicative act, the execution of some communicative function, using the
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available code (e.g., MSA) must then be viewed as a legitimate use of Arabic and
the language forms produced in the process as authentic.

Furthermore, Breen (1985) distinguishes among four types of authenticity
with reference to the language forms selected for learning and the tasks in which
learners are involved in class. First, is the authenticity of text to be taught to
students. The second type of authenticity is that of the interpretation of this text
by students. Third, is the authenticity of the language tasks and activities that lead
to language learning. He considers the fourth type of authenticity as that of the
social situation in the classroom in which language interaction occurs. The important
conclusion that one can deduce is that authenticity of product is only one type. In
the classroom, we can count on authenticity of process which is dependent on the
kind of activity we conduct.

4.2. Status of Language Pedagogy

There is reluctance on the part of some faculty to teach lower-level courses,
specifically undergraduates, for fear of being marginalized. They want to be
identified as researchers rather than teachers because this is a sure way of moving
up the academic ladder despite the rhetoric concerning the importance of teaching.
However, as a member of the field of foreign language pedagogy, which derives
most of its theory from studying learner strategies, styles, needs, objectives, and
so forth, I do not advocate a separation between research and teaching. Further, as
faculty, it is our obligation to attend first and foremost to student needs and to
deliver instruction in the most efficient and effective manner so as to be accountable
for the results. Nevertheless, this may not be possible without adequate, serious,
and well-informed research. Hence the interdependence of teaching and research.

In brief, teaching is not a stagnant operation of knowledge transfer from
teacher to student. Students come to the learning process with different goals,
perceptions, learner styles, and learner strategies. Therefore, we cannot expect
them to learn uniformly or learn everything that we teach. Our duty, thus, becomes
one of tailoring our teaching to fluctuating student populations and institutional
conditions. Accomplishment of this purpose may not be possible without systematic
evaluation of the teaching and learning processes.
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Further, teaching is generally regarded as a classroom-bound operation. This
view may be true in academic areas where it suffices to transfer a body of knowledge
from teacher to learner. In language learning, however, there is a need to develop
abilities in learners that allow them to use the language and to continue learning
even after formal instruction has ceased. Acquired language proficiency quickly
degenerates, and learners cannot remedy the situation by consulting reference
books. They should develop a commitment to the language in addition to abilities
that enable them to re-learn when the need arises. In a national survey of goals
and objectives of Arabic programs which I recently conducted (Alosh 1994), one
item in the questionnaire investigated the profession’s view concerning the
importance of developing in learners a long-term commitment to the language.
The respondents were overwhelmingly supportive of this objective. Apparently,
through teaching, we should strive to nurture in students a long-term relationship
with the language so that their investment in time and effort would have a high
surrender value and its outcome be preserved for a long time to come.

In my view, teaching at the university level is but one part of a larger scheme
whose aim is the achievement of learning on the part of students. While pedagogical
goals vary across disciplines, my view of teaching might apply to a wide variety
of teaching contexts. Teaching, in order to attain what is expected of it, should not
be isolated from relevant disciplinary inquiry. I regard teaching as a dynamic,
pragmatic endeavor in the sense that it attempts to realize theory in practice and at
the same time to inform theory. In other words, teaching serves as a two-way
connection between the ideal and the real. For Widdowson (1990) the role of
pedagogy is one of mediation between abstract ideas and practical application.

Nonetheless, for pedagogical practice to fulfill this role of dynamic mediation,
it must be viewed as a hierarchy of interrelated elements: (1) foreign language
pedagogical theory, (2) instructional materials and a methodology that embody
this theory, and (3) actual pedagogical practice (see definitions of approach,
method, and technique in Chapter 2). Superposed over these elements are two
processes: interpretation and evaluation.

The first element represents a teacher’s view as to how foreign languages are
learned and how they should be taught (which recognizes teacher autonomy and
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However, teachers may already know that learners vary considerably in terms
of background, learning styles and strategies, personal attributes, cognitive abilities,
motivation, purpose for learning, and so on. Learner variability must be taken into
consideration when planning instruction, delivering it, and evaluating its outcomes,
as will be seen in relevant sections below. Of particular interest are learner strategies
because they are amenable to change and, therefore, can be taught.

5.1. Learner Strategies

Researchers have defined learning strategies in different ways. The following are
just a few:

* Specific actions taken by the learner.

* Internally organized skills whose function is to regulate and monitor the
utilization of concepts and rules.

*  Skills or capabilities learned by human beings to control the learners’ own
internal processes.

* Skills that manage learning, remembering, and thinking.

* Special ways of processing information that enhance comprehension, learning,
and retention of information.

Awareness of learning strategies on the part of both learner and teacher,
particularly those used by successful learners, might enhance learning. Given the
investment in time and effort should we consider introducing learning strategies
to students, one may wish to ask, “Why should we teach learning strategies?”
Two reasons may be provided to make teaching learning strategies a worthwhile
effort. First, if one is involved in research, learning strategies provide a conceptual
framework of how people learn. Second, in many language programs there is a
need to make learners take charge of their own learning, especially those programs
that offer individualized instruction, or self-paced learning. Learning strategies
offer practical suggestions for training learners to achieve autonomy in learning.
They will be able to learn how they can direct and manage their learning
independently by becoming conscious of the purpose of their learning.

10
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contribution). The theory is a set of hypotheses that constitutes the organizing
principles of the educational endeavor based on it. The second element serves as
an interpretation of the theory, where instructional materials and the methodology
devised for them are thought of as hypothetical constructs to be tested empirically
with a specific student population. The third element incorporates evaluative and
assessment procedures. Evaluative procedures include both formative and summa-
tive evaluation of teaching to establish the degree of effectiveness of the abstract
ideas that guide teaching practice (see Appendix 1 for sample evaluation forms).
Assessment procedures evaluate practical outcomes achieved by students repre-
sented by measurable functional abilities .and/or knowledge. In this manner,
assessment attempts to operationalize abstract ideas contained in the theoretical
element. Evaluation and assessment are quantifiable measures and statistical tech-
niques should thus be used in order to make the best use of them to obtain
meaningful interpretations of the results.

It is at the level of actual pedagogical practice that we attempt to test theoretical
constructs empirically and plug both findings and insights back into the theory’
This view, I believe, serves as a viable link between teaching and research. It
justifies research on pragmatic grounds and elevates teaching to a level parallel to
research. If it is taken seriously by faculty at all levels, it would help to eliminate
the marginalization, perceived or real, of those faculty involved in pedagogical
practice. It would also serve to redefine the purpose of research in academia.
Research should exist to aid university instruction (i.e. the accomplishment of
learning and acquiring the ability to manage one’s own learning) rather than the
reverse.

5. The Learner

At the core of the design of Ahlan wa Sahlan lies the learner. Most of our efforts,
from curriculum design, materials development, classroom methodology, to testing
would be useless without learners. As users of the Ahlan wa Sahlan course materials
will notice, learner variables are taken into account at every level of the design.
The topics and vocabulary are well within the areas of interest to most students
and classroom procedures have the student at the center of all activities.
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Although there are several classifications of learner strategies, they basically
fall into two categories: direct and indirect (Oxford 1990), as in the graph below.

Learning Strategies

T T~

Direct Strategies Indirect Strategies
Memory Metacognitive
Cognitive Affective

Compensation Social/Communication

Direct strategies are what learners do to transform incoming knowledge (e.g.
guessing from context).

Memory strategies are mental tools, some known as mnemonic devices, used
to store and retrieve language material (e.g. arranging items in order, linking new
information with a context).

Cognitive strategies affect learning directly by manipulating the input,
transforming it into new, permanent knowledge that can be stored in long-term
memory.

Compensation strategies enable learners to use the new language in spite of
deficiencies in knowledge (e.g. guessing intelligently, using linguistic clues,
circumlocution).

Indirect strategies, such as communication and social strategies (e.g. gestures,
seeking opportunities to learn and use the language).

Metacognitive strategies are not directly related to learning, though they are
believed to enhance it. They involve managing learning (e.g. planning for a learning
activity, monitoring it, and evaluating its success).

Affective strategies (e.g. lowering anxiety, encouraging oneself).
Communication strategies lead to learning indirectly (e.g. gestures).

Social strategies have no direct effect on learning, since their use only avails

11
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learners of the opportunity to practice the new language (e.g. seeking assistance,
cooperation with fellow learners).

It may be worthwhile for teachers to involve themselves and their students in
evaluating their students’ learning strategies by giving them a questionnaire. In
Appendix 2 there is a sample survey of learning strategies. It is a short version
based on Oxford’s (1990) survey used for speakers of other languages learning
English. This instrument is modified for Arabic learners in a classroom situation.
It will help in raising the consciousness of both teachers and their students concerning
the strategies they use and the learning process in general. The short version in
Appendix 2 takes about thirty minutes of class time to administer so as to create a
strategy use profile.

5.2. Learner Roles

In the classroom setting, within this approach, the learner is viewed as a member
of a group. This role entails participation in group activities, be it group work or
pair work. This would automatically require learners to abide by rules of language
interaction. That is to say, they need to be truthful, cooperative, accommodating
to other interlocutors, and interested in the subjects of language exchanges in
which they are involved. Each learner is also seen as a receiver and provider of
language input. As a receiver of input, he engages in interpreting and processing
this input and ultimately formulating his own output which serves as input to
other participants. This interactive process would allow the teacher to evaluate the
learners’ performance continuously and devise remedial activities to ensure a
reasonable level of accuracy.

5.3. Learner Autonomy

It is desirable that students learning a foreign language acquire skills to help them
manage their own learning even after formal instruction has ceased, particularly in
programs with a self-paced component. Learning autonomy, in this case, would
be another goal in addition to developing a functional language ability. Learner
autonomy in this sense signifies ways that help learners to maintain, develop, and
evaluate their learning without direct contact with or access to a teacher.

12
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However, learner autonomy in a classroom situation in the sense of independence
from teacher-mediated, structured activities is limited by the role the teacher
assigns to the learner. Naturally, a communicative course is by definition interactive
whereby students play a more active role in the learning process than in other
types of courses.

6. The Teacher

Foreign language instruction in the classroom setting involves basically two parties
in the processes of learning and teaching: the learner and the teacher. Learning
takes place within a particular environment whose characteristics are determined
by many factors, including teacher attributes, training, and background (e.g. his/her
first language) as well as by program goals and philosophy as may be reflected by
the materials adopted. In this section, we will look at the teacher’s role,
characteristics, attitude, and degree of control. We will examine teacher strategies
under classroom procedures in Chapter 3.

6.1. Teacher’s Role

Traditionally, teachers have assumed control at almost all levels of instruction,
particularly in the so-called content courses. They are viewed as the “authority,”
both in dispensing knowledge and in administering the teaching/learning process.
Ironically, language teachers followed in the footsteps of content course teachers
probably due to a lack of a perception of an independent discipline. However, in
the past few decades, the view of what a foreign language teacher is and what the
instructor does has undergone a drastic change in view of a changing paradigm.
With the advent of the concept of teaching language for communication, the
abilities that need to be developed and the expected outcomes dictated a
transformation in the teacher’s role. We generally view the teacher today as a
facilitator of learning rather than a dispenser of knowledge. A teacher should be
able to create a classroom environment conducive to learning in the sense that it
lowers students’ anxiety, enhances their motivation to learn, and provides them
with opportunities to interact. A teacher should serve as a catalyst between the
learner and the language material that needs to be learned. He should also serve as

13
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a model for learners both in the areas of language (e.g. phonology, lexicon,
grammar) and communication. He is expected to understand the theory upon
which the design of the material is based so as to interpret this theory into workable
classroom procedures.

6.2. Teacher Characteristics

Attention to the learner’s affective domain necessitates the existence of certain
qualities in a teacher. First, he should be able to establish rapport with his students.
Second, he should be genuinely interested in what his students have to say in the
new language, even at the beginning level, since the process is a communicative
one, and truthfulness, interest, and accommodation are expected on the part of all
participants in the speech event, including the teacher. Third, he must be sensitive
to his students’ personalities, backgrounds, needs, and limitations. Fourth, as in
real life when interacting with peers, he must be respectful of what his students
say and write. Finally, a positive attitude may have a significant effect on learners’
achievement. If the teacher, for example, genuinely believes that his students are
able to master what he is teaching them, the odds of achieving the objectives will
be greatly enhanced.

As greater numbers of American teachers have started to join the ranks of the
Arabic teaching profession, some might question the effect of the teacher’s level
of proficiency on her students’ achievement. First, it must be pointed out that
some American teachers have achieved levels of proficiency that even surpass
that of an educated native Arabic speaker. These individuals are not the focus of
this paragraph. As for the less proficient, enthusiasm, use of authentic materials,
and knowledge of effective instructional techniques will meet the needs of most
elementary students.

Additional characteristics which may be acquired through training for native-
speaker and non-native-speaker teachers alike include knowledge of the different
approaches and methodologies in foreign language teaching. A teacher should
develop the ability to select and design activities most appropriate for his students
based on his knowledge of learning theories, styles, and strategies as well as how
knowledge is organized in the mind and retrieved for use.

14
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6.3. Teacher Control

The question of how much control a teacher should exercise concerns some
educators. Widdowson (1990) makes a fine distinction between a teacher being
authoritarian and authoritative. The view of an authoritarian presence is based on
the authority traditionally accorded to teachers in some societies. They exercise it
on the basis that it is their social prerogative. On the other hand, an authoritative
presence derives from the teacher’s qualifications as a trained professional and an
expert in the subject of teaching. Taylor (1987) explains that within this distinction,
a teacher maintains authority (in the authoritative sense) not because he demands
authority, but because the students need it in order to meet their objectives.

7. Role of Culture and Literature in Raising Motivation

By culture, I mean a combination of the two definitions of this term, the so-called
big C culture, representing the achievements of a nation in history, art, literature,
science, etc. on the one hand, and the behaviors, customs, and value systems of its
people, or small c¢ culture on the other. Rarely is a foreign language taught in
isolation of its culture. Culture, however, may be presented in a number of ways
(see Allen and Valette 1977; Seeley 1984; Omaggio-Hadley 1993). It may either
be the content of an independent course taught in English or incorporated into the
language course. In the latter case, it may assume one of several guises, such as
culture capsules, culture assimilators, culture clusters (Seelye 1984; Allen and
Valette 1977). In Ahlan wa Sahlan, it is presented mostly indirectly in Arabic
through reading about the experience of American characters in the target culture.
In addition, users of the textbook will gain (also through Arabic) a new perspective
of their own culture through the experience of characters from the target culture
who live and study in America. The inclusion of this dimension is intended to
minimize the difficulty of learning an unfamiliar language presented within an
unfamiliar culture by providing learners with familiar situations via an unfamiliar
language system. There are, nonetheless, culture notes written in English, which
may be similar to culture capsules.

The study of language is viewed by many language teachers as a functional,
pragmatic undertaking. It is even viewed as a utilitarian effort designed mainly to
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develop in learners certain language skills needed for understanding written texts
and interacting with native speakers. However, learning about the culture of the
target language is believed to raise students’ motivation and expand the goal of
language learning to encompass a wider humanistic purpose (Shanahan 1997).
Many students are lured into learning Arabic for culturally related reasons, such

as history, relations, decorative uses of Arabic calligraphy, and music to mention
a few.

In university-level Arabic programs, Arabic culture and literature, when offered,
are viewed as feeder courses. Students seem to be motivated to learn the language
because of exposure to its culture and literature. We should not forget that literature
is a significant subcomponent of culture and is a powerful vehicle of culture. By
learning literature in addition to language, a balance can be struck between the
affective (i.e. literature) and cognitive (i.e. language) domains. Needless to say, at
the elementary level, literature is normally presented in translation. Although this
is not exactly like reading the original text, it does provide glimpses into the
minds and hearts of the target culture population.

16



2 A Brief Overview of Foreign
Language Instructional
Approaches and Methods

8. The Nature of Foreign Language Learning

No one doubts the enormity of the task involved in the learning of a foreign
language. Part of the difficulty lies in the nature of the knowledge to be acquired
by the learner. Unlike content courses where students are expected to learn and
understand a body of knowledge, a functionally taught foreign language course
presents the learner with the need to acquire two types of knowledge, declarative
and procedural (O’Maley and Chamot 1990). Declarative knowledge, on the one
hand, pertains to knowing facts about the language system and the ability to
describe this knowledge verbally. It can be acquired quickly and it resides in
long-term memory. Procedural knowledge, on the other hand, is concerned with
doing. It is the ability to implement declarative knowledge, and it can only be
developed gradually and with practice. Obviously, teachers need to design and
employ different techniques and activities in order to help learners develop these
two types of language knowledge.

9. Theories of Language, Language Learning, and Teaching

In order for teachers to make informed, intelligent choices among different activities
and techniques, they need to be familiar with various foreign language learning
and teaching theories. Since teachers play a crucial role in the teaching-learning
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process, the more aware they are of what is involved in learning a new language,
the more effective their efforts may be. Therefore, a brief review of language
theories and language learning is in order.

As regards theories of language, there are several, but for our purposes in this
handbook, language theories fall into two main categories: the structural/systemic
and the communicative/functional. The structuralist view regards language as a
system whose different component parts (e.g. phonology, morphology, lexicon,
syntax) constitute the whole. It assumes that a learner who masters the parts and
how to put them together can achieve competence in the language. The focus in
this view is clearly on the formal aspect of the language rather than on its meaning.
Conversely, the communicative view focuses on how language is used by people
in social contexts. Therefore, theories in this category are concerned with verbal
and nonverbal communication, meaning potential, and the appropriateness of the
language forms in a given context.

Similarly, there are many approaches and methods to teach foreign languages.
They vary in the way in which they view language and learner, what skills to
develop, the role of the learner’s first language, how to teach the second language,
how to treat learner errors, whether to teach grammar and how to do so, and the
roles of context, teacher, learner, and textbook.

2.1. Approach, Method, and Technique

Before describing the different approaches and methods, brief definitions of the
terms approach, method, and technique are necessary to preclude confusion. At
the highest level of abstraction in describing language and language learning and
teaching is the approach concept (see Richards and Rodgers 1986 and Stern 1983
for detailed discussions). This term refers to conceptualizations and theories
concerning the nature of language, how linguistic knowledge is stored in the
mind, how it is retrieved, and how language should be taught. The term method,
on the other hand, refers to a comprehensive plan for the delivery of instruction,
which represents and adheres to the theoretical principles of the selected approach.
It is concerned with such matters as selection, sequencing, and gradation of language
material. A fechnique is a strategy or procedure employed by the language teacher
in order to implement a method. There are usually several techniques used in a
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particular method and several methods that embody one approach. The structuralist
approach, for example, is embodied by the Audiolingual Method, and a pattern
drill is one technique used within this method. In reality, every teacher teaches
according to his or her conception of language and learning and how they themselves
have been trained in addition to other factors. Accordingly, there may well be as
many methods as there are teachers.

Note that there is a difference between method and methodology. The former
is a rigid scheme that adheres faithfully to some prescribed principles, while the
latter pertains to the interpretation of a theory of language and language learning.
Methodology is flexible and allows selection from different methods, yet is
congruent with the theoretical approach it is interpreting. However, like a method,
it is a combination of classroom procedures and activities assumed to help learners
to acquire a certain language ability.

2.2. The Grammar Translation Method

Grammar Translation (GT) dominated foreign language instruction in the nineteenth
and twentieth centuries. Contrary to common belief, it is still alive and well in
many institutions despite a change in the design of instructional materials. Its goal
is to achieve proficiency in reading the literature of the foreign language (L2).
The medium of instruction is normally the first language (L1) of learners. No
attention is given to the development of oral skills. Instruction is mainly concerned
with the analysis of grammar rules. Learners check their understanding by translating
sentences and paragraphs from L2 and vice-versa. The language skills they develop
are limited to the morphological and syntactic manipulation of linguistic data and
the memorization of lexical items and grammar rules. Context plays no role in the
selection of language samples, since the focus is primarily on form rather than
use.

2.3. The Direct Method

As far back as the mid-nineteenth century, there was concern among language
specialists regarding the neglect of the teaching of the oral skills. They also
recognized the importance of meaning and context. The Direct Method was the
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consequence of this dissatisfaction. In a sense, it was a reaction to GT and attempted
to fill in the gaps. Since GT lacked a learning theory, the Direct Method developed
one based on the process of L1 acquisition. Adherents of this method believe that
instruction should be conducted exclusively in L2 in an attempt to replicate the L1
learning process. Classroom activities have a pragmatic purpose and teachers use
action, pantomime, and context to convey meaning. Grammar rules are taught, but
not explicitly. Instead, learners are given the opportunity to use the language first
and then infer the rules for themselves (i.e. the inductive teaching of grammar).

2.4. The Situational Approach

The Situational Approach is similar to the Direct Method in its emphasis on
developing the oral skill, but it should be distinguished from it on at least two
accounts. First, language content is presented and practiced in the context of
clearly described, contrived situations. Second, the syllabus is more systematically
organized. Lexical and grammatical items are selected and sequenced according
to sophisticated principles, such as frequency counts, vocabulary service lists,
simple-to-complex sequencing, and use of substitution tables.

The learner has no control over the content, and his or her role is limited to
responding to questions and participating in pair and group work. The teacher
assumes the role of presenter and model. He or she sets the pace of learning and
directs the activities in each lesson. The textbook contains most of the language
content which is divided into lessons that are tightly organized. Grammatical
items are carefully graded. The situations described in the lessons are recreated in
the classroom, using realia, including pictures, maps, brochures, advertisements,
audio- and videotapes, and artifacts from the target culture. Most situations are
acted out in class. Learning activities range from highly controlled, such as repetition,
substitution drills, and dictation to less controlled activities like pair and group
work.

2.5. The Audiolingual Method

The Audiolingual Method (AM) is heavily influenced by structural linguistics and
behavioral psychology. These two disciplines formed its theoretical base and
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contributed to its “scientific” reputation. Within AM primarily, language is viewed
as an oral system consisting of related elements, such as sounds, words, and
sentences. There is a hierarchy of levels of language description and analysis
which begins at the phonetic level and proceeds through the phonemic,
morphological, and syntactic levels. Language learning is regarded as mastery of
the constituent parts of the language, and is similar to other kinds of learning.
Simply described, the behavioral theory of learning posits that a stimulus elicits a
response which is either reinforced or not. The reinforcement element is crucial to
this theory because it ultimately causes a certain behavior to become a habit.

The integration of structural linguistic principles with principles from behavioral
psychology helped to forge the tenets of AM. They may be summarized as follows:

1. Language teaching focuses on speaking since speech is primary.

2. Mastery of the sound system is the first phase of instruction since the first
level of description is the phonological level.

3. Memorization of dialogues is used to minimize errors since linguistic habits
are developed through pattern practice with correct responses.

4. Learning is achieved by analogy rather than analysis. Therefore, grammar
is taught inductively through the use of contexts.

5. AM rejects literature and grammar as the bases of FL learning.

The objective of AM is to produce learners characterized by accurate
pronunciation and grammar, hence the extraordinary attention to pronunciation
and pattern drills. The design of the syllabus reflects this fact. The material is
graded on the basis of contrastive analysis of the differences between L1 and L2.
At the early stages, the textbook is of little use to learners. However, they have
access to audio tapes that are expected to be used in the laboratory. They contain
plenty of pronunciation and pattern drills. The teacher’s book contains drills to be
administered in a particular sequence. Learners have a reactive role and are trained
to produce correct responses. They are required to memorize dialogues and are
not encouraged to initiate interaction. The teacher has a central, active role. He or
she serves as a model and controls the pace of learning through strict adherence to
a set of classroom procedures. He or she also ensures that no mistakes are committed.
In case of error, he or she corrects them immediately.
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2.6. The Communicative Approach

The Communicative Approach is, in fact, a variety of approaches that aim at
developing communicative competence, or, in other words, how to communicate
appropriately in a given context. It is based on writings by such linguists and
applied linguists as Halliday (1970, 1973), Hymes (1972), Candlin (1976), Wilkins
(1976), Widdowson (1978), Brumfit (1980), Canale and Swain (1980), Johnson
(1982), and others. It subscribes to a functional/communicative view in which
language is considered not merely as a set of lexical and grammatical elements,
but primarily as a combination of two types of meaning: notions and functions.
Notions refer to what we know about language (e.g. location, time) and functions
refer to what we do with language (e.g. apologizing, expressing regret). Given this
communicative thrust, the focus is clearly on language in use and on the learner.
This necessitated a needs analysis before the specification of a communicative
curriculum. This, in turn, spurred an interest in curriculum design theory, particularly
in Europe.

The writings cited above as regards communicative theories of language are
varied with different foci, but they generally view language as a system for
communication and expression of meaning. This system comprises structural as
well as meaning units (i.e. functions and notions). The structural elements are
believed to reflect the functional ones.

A language learning theory in a Communicative Approach is not well defined.
However, one can infer from the literature on communicative teaching that learner
involvement in communicative activities plays a crucial role in acquiring language
skills and abilities. The underlying principle seems to be ‘learning by doing’ with
plenty of practice in meaningful contexts.

In a communicative approach, the language material is designed around language
functions and notions based on a needs analysis. Although the structure of the
language is taught, it is not the organizing principle; functions and notions are.
The objective is the development of skills that reflect aspects of communicative
competence. There is emphasis on student involvement in interactive tasks where
learners are expected to negotiate meaning, elicit and provide information. Therefore,
learning is viewed as a cooperative endeavor.
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2.7. Total Physical Response

As the term indicates, learning is achieved by responding physically to verbal
input, whereby learners show their understanding of it. The emphasis is on
comprehension, and students are not encouraged to speak until they have
demonstrated full comprehension of the language material. In addition, this approach
attempts to develop L2 skills by replicating aspects of first language learning in
the classroom. It is implied that learning is transferable from one skill to another;
that is, learning to understand the spoken language will transfer to the ability to
speak.

Although meaning is the focus of activity, the language material is structurally
based, given the extraordinary use of the imperative mood. However, learners are
taught grammar inductively. They infer grammatical rules rather than learn them
explicitly. Total Physical Response is heavily influenced by behavioral psychology
as the underlying learning principle is stimulus-response. Students are provided
with imperative sentences designed to elicit specific actions from them. Thus,
learners are performers who respond to instructions. They do not initiate an
interaction. Apparently, this method is inadequate to develop all four language
skills, nor is it appropriate for higher levels of proficiency. It should be used in
conjunction with other methods.

2.8. The Silent Way

In this method, the teacher is expected to be silent and the learner should produce
as much language as possible. The reason for teacher “silence” or refraining from
repetition, is that it would force the student to concentrate more closely. It involves
the use of color charts and rods which were originally used for teaching mathematics
by Cuisenaire and adapted to FL teaching by Gattegno (1972). The rods serve as
mediating devices to link words and structures with their meanings. The charts
contain categories of words, such as pronouns, verbs, adverbs, etc. The Silent
Way focuses on learning and it espouses a view of teaching in which the teacher
and the learner work collaboratively. The student is not simply a listener, or a
receiver of knowledge, but an active participant in learning, which is seen as a
problem-solving activity.

23



2 Theories of Language and Language Learning

The syllabus, however, is structurally based because it is organized around sounds,
words, structures, and grammar rules and sequenced according to grammatical
complexity. The language is used in contrived situations, not as it is used in the
social context.

2.9. Community Language Learning

Community Language Learning (CLL) is so called because it is based on
psychological counseling techniques, a tradition in which one person, the foreign
language teacher, provides support and assistance to another person who needs to
solve problems (i.e. a student learning a foreign language). The learners sit in a
circle and the teacher stands outside it. Student 1 whispers a message in L1 to the
teacher who translates it into L2 and conveys it to student 2. Student 2 repeats the
phrase or sentence. The process continues with additional messages pertinent to
any domain of interest to the students, including their feelings, emotions, preferences,
ideas, and so forth. In this regard CLL addresses the whole person, which classifies
it as a humanistic approach. It recognizes the affective as well as the cognitive
domains involved in language learning. Although its methodology differs from
traditional methods, the syllabus is structurally based on phonological and syntactic
patterns. Nonetheless, the syllabus may also be described as communicative because
it develops as instruction goes on and satisfies learner communicative needs. In
addition, the syllabus is developed in large part by the students themselves. The
students are viewed as involved members of a community made up of fellow
learners and the teacher. They provide meanings, reflect their ideas and feelings
and listen attentively to the teacher’s version of these meanings. The teacher acts
as a counselor who provides help to learners in order to solve their problems and
meet their language needs.

2.10. The Natural Approach

The Natural Approach (NA) is related to the Natural, or Direct Method. It emphasizes
the role of input as opposed to practice. According to Krashen and Terrell (1983),
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comprehensible input plays a central role in the process of comprehension and
consequently language acquisition. Comprehensible input is defined as input that
contains only one new unknown piece of information.

There is no clear theory of language in the NA apart from viewing its function
as communication. Krashen and Terrell also believe in the importance of meaning
vis-a-vis form and the subordinate role grammar plays in relation to the lexicon.
Vocabulary is regarded as a component that plays an important part in message
interpretation. The NA, however, has a structural orientation, since learning, or
acquisition, takes place incrementally by comprehending structures that are arranged
hierarchically according to structural complexity.

The learning theory of the NA is based on five hypotheses. The first of these
is controversial because it posits a distinction between learning and acquisition,
which are viewed by some as a single cognitive process.

(1) Language acquisition is unconscious and takes place in the context of the
communicative situation, whereas learning is conscious and is the product
of formal classroom instruction.

(2) The Monitor Hypothesis views formal learning as a monitor that checks
and corrects the output of the acquired system.

(3) The Natural Order Hypothesis claims that the acquisition of syntactic
structures occurs across languages in a predictable sequence in which
certain structures are acquired before others.

(4) The Input Hypothesis relates to the acquisition process in which language
is acquired best when the input is slightly higher than the current level of
competence of the learner (e.g. i+1).

(5) The Affective Filter Hypothesis recognizes learner affective variables,
including motivation, attitude, self-esteem, and anxiety. The lower the
filter the more receptive the learner will be to the input.

According to the Natural Approach, the language skill to be developed first is
the listening skill. Speaking is not encouraged at the beginning; it should develop
naturally. Learners receive plenty of comprehensible input assisted with visuals
and other aids to enrich the context. They are involved in communicative activities
in order to make learning interesting, thus contributing to a positive attitude that
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lowers the affective filter. The material presented proceeds from simple yes-no
questions, through either-or questions, to content questions and statements. This
approach calls for a wide range of activities and depends on realia rather than on
the textbook to provide content.

2.11. Suggestopedia

Suggestopedia is derived from suggestology, the study of nonconscious, nonrational
influences to which humans respond. Lozanov (1978) attempted to use these
influences to enhance learning significantly. Suggestopedia is characterized by an
authoritative teacher and a relaxed classroom atmosphere, including comfortable
armchairs, music, and meditation techniques. The concern with the learning
environment aims to optimize learning by identifying and exploiting the optimal
mental states that are conducive to better memorization and recall. Lozanov claims
that both faster and slower learners can achieve the same level of proficiency at
the same time.

Suggestopedia’s theory of learning is based on four major principles: (1) input
should come from an authoritative source, (2) the teacher as an authority figure
implies a teacher-student relationship, (3) the learning environment is as important
as the instructional materials, and (4) tone, intonation, and rhythm are used to
imbue the presented material with emotion.

A typical course based on this method is made up of 10 units and lasts 30
days. Instruction is intensive. Each daily four-hour language class has three phases:
(1) oral review, (2) presentation of new material through discussion, translation,
grammar and vocabulary work (which allows the use of L1 in addition to L2), and
(3) listening to music and recorded passages. The students follow as each passage
is translated into L1. Minutes of silence follow, then music is played again and the
teacher reads the passage while students close their books and listen.

The language material is graded according to grammatical and lexical principles.
It is learned through imitation, question-and-answer, and role play. In addition to
the language content, the music and classroom fixtures are considered part of the
material. Listening is the skill most emphasized. Learners are expected to be
committed and to acknowledge the authority of the teacher. Teachers, on the other
hand, are expected to be skilled in acting, singing, and even in psychotherapy.
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10. Conclusion

If this brief review of the different approaches to teaching foreign languages says
anything, it is that no one approach or method is entirely effective for every
learner in every situation nor is it totally without merit. What then is the teacher
expected to follow? Some have suggested an “eclectic approach.” This concept
came about at a time when the single-method mentality was questioned and most
teachers abandoned adhering exclusively to one method. Although the field of FL.
instruction is far from experiencing a theoretical vacuum, there is still no
comprehensive approach. One major reason is the realization that learners vary
tremendously in their cognitive abilities, learning styles and strategies, background,
and motivation. Perhaps a plausible alternative to a single-method approach would
be enlightened eclecticism, where choice of instructional orientation and
pedagogical procedures is guided by knowledge of learner variables, program
goals and objectives, theories of language, and theories of language learning. In
practice, regardless of the theory adopted by an academic program, teachers
formulate their own theories of learning and teaching. Therefore, the better prepared
they are, the more effective teaching they can deliver.
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3 Components, Design, and
Organization

The Instructional Package

The Ahlan wa Sahlan instructional package comprises a student’s textbook, a
teacher’s handbook, a set of audiotapes, and a computer program. They should
preferably be used in tandem to obtain the best results. The first component is the
student’s textbook. Each lesson has a list of objectives, a specification of functions
and their exponents, a set of contexts in which the language is used, and a number
of written, out-of-class activities for students. The second component is the teacher’s
handbook, which contains theoretical background and practical suggestions on
teaching the different lessons and assessing learning. The third component of the
package is a set of audiotapes. It serves as a model of aural input, a medium for
oral practice, and a source of listening comprehension. The final component is the
computer program. It is designed as a drill-and-practice program which includes
both the sounds and forms of the Arabic writing system. In addition, it contains
vocabulary exercises, reading comprehension tasks, and a testing component.

11. The Student’s Textbook

The student’s textbook is made up of thirty lessons designed to cover the first year
of Arabic at the university level, both in regular and intensive courses. It contains
learning objectives, language functions and their exponents, reading passages,
structural and grammatical notes and explanations. Practice sections include
vocabulary, comprehension, communication, structural, and listening exercises.
The textbook includes a fair amount of graphics, including drawings, photographs,
and maps. Their role is to enrich the context and illustrate the content. The
textbook provides situations that are culturally relevant and sociolinguistically
appropriate and can logically occur in the contexts in which they are set. There is

28



3 Components, Design, and
Organization

The Instructional Package

The Ahlan wa Sahlan instructional package comprises a student’s textbook, a
teacher’s handbook, a set of audiotapes, and a computer program. They should
preferably be used in tandem to obtain the best results. The first component is the
student’s textbook. Each lesson has a list of objectives, a specification of functions
and their exponents, a set of contexts in which the language is used, and a number
of written, out-of-class activities for students. The second component is the teacher’s
handbook, which contains theoretical background and practical suggestions on
teaching the different lessons and assessing learning. The third component of the
package is a set of audiotapes. It serves as a model of aural input, a medium for
oral practice, and a source of listening comprehension. The final component is the
computer program. It is designed as a drill-and-practice program which includes
both the sounds and forms of the Arabic writing system. In addition, it contains
vocabulary exercises, reading comprehension tasks, and a testing component.

11. The Student’s Textbook

The student’s textbook is made up of thirty lessons designed to cover the first year
of Arabic at the university level, both in regular and intensive courses. It contains
learning objectives, language functions and their exponents, reading passages,
structural and grammatical notes and explanations. Practice sections include
vocabulary, comprehension, communication, structural, and listening exercises.
The textbook includes a fair amount of graphics, including drawings, photographs,
and maps. Their role is to enrich the context and illustrate the content. The
textbook provides situations that are culturally relevant and sociolinguistically
appropriate and can logically occur in the contexts in which they are set. There is

28



Ahlan wa Sahlan - Instructor’s Handbook

a story line that runs through most of the lessons, pertaining to the activities and
experiences of an American student studying Arabic in the Arab world (Cairo)
and an Arab student studying in the United States.

A variety of exercises follow the language content. They serve as an assessment
tool that evaluates the learner’s abilities in reading comprehension, vocabulary,
grammar, communication, and listening. The aim of the writing activities is to
reinforce and consolidate what has been learned and practiced orally. Grammatical
explanations pertinent to points presented in a given lesson provide information
necessary for understanding and using the structures meaningfully. Similar notes
on cultural aspects are provided. Each lesson ends with a glossary of the newly
introduced words. There is also a cumulative glossary at the end of the textbook
in which every entry is marked with the lesson number where it first appeared.
English and Arabic indices facilitate the process of locating topics for the purpose
of review. The appendices contain the Arabic alphabet, a transliteration key,
conjugation tables of thirteen verbs representing different verb forms, and an
answer key for teacher and student convenience.

a. Goal and Objectives

The overall goal of the materials is to help students to achieve a level of proficiency
in Modern Standard Arabic commensurate with the time and learning opportunities
available to the learner. This is accomplished through developing communicative
abilities. A communicative ability is defined in this context as the interpretation
and expression of meaning. Course objectives are formulated according to a two-
tiered approach: curricular objectives and learning objectives.

i. Curricular Objectives: These objectives are general in nature. They
correspond to a set of language functions to be covered in a given lesson. A
language function may be defined as the use to which language is put, or what we
do with language.

ii. Learning Objectives: These objectives are specific. For every curricular
objective, or language function, there is one or more learning objectives, or
exponents. An exponent is an actual sample of language used to carry out a
function. It may be an attested sample of speech or writing when authentic material
is used. However, edited material provided by the author, although it comes from
a native speaker, may not be considered attested samples of native-speaker speech
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or writing yet it still serves as a model of appropriate usage. Learning objectives,
i.e., exponents of functions, are cumulative and they reappear in every lesson. In
this manner, they constitute the bulk of the language content of the textbook.

Note that there is no one-to-one correspondence between curricular and learning
objectives because one language function may have several exponents (e.g. we
can apologize in different ways, using a variety of structures and lexical items).

12. The Instructor’s Handbook

The purpose of the instructor’s handbook is to provide the teacher with a brief
theoretical background in foreign language learning and teaching theories which
might help him or her to understand.and formulate their own orientations. It
contains suggestions to the teacher on how to present the material in each lesson,
practice it, design classroom communicative activities, conduct oral drills, including
pronunciation and pattern practice, and evaluate learning. An additional objective
of the handbook is to make teachers aware of learning objectives, learner variability,
and appropriate ways to deliver instruction.

13. Audiotapes

Tape-recorded material contains objectives for each lesson, a rendition of the
reading passages, pattern drills, and instructions on how to use the words and
structures which may lead students gradually to the ability to use Arabic orally.
Students can listen to and practice the pronunciation of the new words in a given
lesson. Each tape-recorded lesson ends with a listening comprehension passage.

14. Computer-Assisted Practice and Testing

The accompanying computer-assisted language learning program was originally
developed for the Macintosh computer. It is based on HyperCard, though the
program is delivered as a stand-alone application® The program is designed to
accommodate true beginners as well as students who have developed certain
abilities in the different language skills. Digitized voice and graphics enhance the
presentation of material. Drills are designed to ensure proper listening, pronunci-
ation, word formation, and reading comprehension. Exercises provide further
practice with immediate, informative feedback. Reading comprehension passages
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are in the form of hypertext supported by an on-line dictionary. Upon clicking a
word, the learner can see the word in a window with its English meaning and
listen to its pronunciation. Following each reading comprehension passage, there
are a variety of exercises designed to check comprehension in different formats.

The program also has a testing component that comprises fifteen Stage Tests (the
word “stage” is an arbitrary term which refers to the material equivalent of one
credit hour in the quarter system. Thus, the fifteen stage tests cover first-year
Arabic (150 contact hours) at the university level. The computer generates a
record for each test taker in which answers and scores are recorded.
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A methodology is specified in this package to ensure optimal consistency between
the adopted functional approach and its application. Instructional materials are
only one part of the teaching-learning process. It goes without saying that
methodological practice should go hand-in-hand with theory. If the instructional
techniques are not congruent with the theory, the focus can easily gravitate toward
form for two main reasons. First, one’s prior experience in language learning and
teaching will have an important effect on teaching techniques and styles. Second,
when there is lack of guidance and ideas on how to teach communicatively, the
textbook, no matter how it is designed, would probably be considered a source of
written passages which might become the target of linguistic analysis. What teacher
and student do with the material spells the difference between the ability to attain
the stated objectives and developing different outcomes. Within the framework of
the adopted approach, learning is considered the ability to perform language
functions in Arabic (e.g. greeting, apologizing, expressing likes and dislikes, and
so on). It follows that the teaching-learning process be concerned with involving
learners in communicative activities in which such functions are performed. As
the reader will see, these activities play an essential role in classroom learning.
The methodology I will describe comprises psychological and procedural aspects.

1. The Psychological, Affective Aspect

The Break System: It is extremely important to establish a language bond
between the course instructor and learners and among the learners themselves
(Dihoff 1983). The teacher and learners should agree from the first day of instruction
that they belong to a micro speech community in which Modern Standard Arabic
is the dominant, preferably sole, medium of communication. There are occasions,
however, when there is a pressing need for the use of English to explain an
assignment, describe the procedure of an activity or task, or to answer a good
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question. On such occasions, the instructor should take time out, signaling this by
gesture in the same way as in sports (by placing the right hand facing down on top
of the vertical left hand to form a 7). This would signal to the students the
temporary suspension of the Arabic “mode” and the beginning of the English
mode. Both the teacher and students may use the break system. These breaks,
nevertheless, should be short, to the point, and used sparingly. Returning to the
Arabic mode should be understood clearly by all students. The instructor may say
"wb" or some other phrase, engage in a short exchange with a student, or continue
the interrupted activity.

The break system has a crucial psychological purpose. By physically signaling
the interruption of the Arabic mode and engaging in English, learners become
conscious of their use of English, not the other way around. Arabic soon comes to
be regarded as the normal mode, and English as a brief, occasional, superimposed
system.

2. The Procedural Aspect

Classroom procedures are a set of techniques or strategies used by the teacher for
the delivery of instruction. Experienced, trained teachers use structured techniques
to teach a specific amount of new material. They repeat them to present additional
material. These sets of related techniques may be termed “instructional cycles.”

Instructional Cycles: An instructional cycle may be defined as a series of
classroom procedures of different kinds and formats whose purpose is to assist
learners to acquire a predetermined amount of target-language items, be they
lexical or structural. Each cycle starts with a review of previously covered material,
followed by a presentation of new material, practice, implementation, and evaluation.
Each cycle should culminate in a communicative activity, thus allowing learners
to apply and use in context what they have learned. Figure 1 illustrates an instructional
cycle.

a. Review: The initial phase is the review of previous material. This could be
warm-up material, such as greetings, asking about the weather, material from the
last lesson, and material from an immediately preceding cycle. It should be short
and fast.
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b. Presentation: Presentation of new material first requires setting the context.
This is very important, since it provides learners with a clear objective and a
purpose for engaging in the activity. It gives them an idea about what they will be
doing or learning and it involves modeling the new language material. The pace
should be near normal and pronunciation should be very clear. As a rule of thumb,
only one new item should be presented and practiced at a time, be it structural or
lexical. If the presentation involves more than one item, which is normally the
case, it is necessary to go back to the previous items before presenting the new
item. Assuming four items are to be taught, item 1 should be presented first, then
2. Then review 1 and 2 and present 3. Finally, review 1, 2, and 3 again before
presenting 4.

c. Practice: The next phase involves drill and practice. It mainly addresses
form. Much choral and individual repetition should be done. Oral pattern drills fit
into this phase (see chapter 6 for actual examples). In pattern drills, learners
almost exclusively use the language forms mechanically. The aim is to develop
facility and automaticity in pronunciation. Chain drills, where a group of learners
take turns exchanging utterances in a chain, are also useful at this point.

Figure 4.1. An Instructional Cycle

d. Application: It is at the application phase that we truly move from form
to function. Here learners participate in a communicative activity which has context
and an objective (e.g. a learner finds out whether an interlocutor usually has
breakfast and if so at what time). In order for such an activity to be communicative,
it has to satisfy certain conditions, as explained below.
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Communicative Activity: It is a communicative act composed of a series of
structured actions in the target language performed by a single learner or by two
or more learners together. It involves processing language input and output either
in the oral or the written domains and is specified in relation to the components of
a speech event (i.e. role, setting, topic, purpose of interaction). It should be short
and to the point: usually one or two exchanges. The time allocated for an activity
ranges from thirty seconds to two minutes, depending on the amount of information
to be elicited.

If reporting one’s findings back to the class is also required, an activity may
take longer to conduct. Reporting back to the class is a useful technique which
allows the teacher to check his learners’ ability to use third-person forms in
addition to the first- and second-person forms they would exchange during the
activity.

Important: In order for an activity to be communicative and to produce the
desired functional outcome, at least one of three basic principles must obtain:

i. The Information Transfer Principle (Johnson 1982): In applying the principle
of information transfer, students’ attention is focused on the ability to understand
and to transfer, or convey, the informational content in a form different from the
original (e.g., from text to graph, letter to application form, and vice-versa). This
activity is particularly useful in writing tasks. It is not true communication, but it
is communicative in the sense that the focus is on pragmatic meaning and
information.

ii. The Information Gap Principle: This principle involves the transmission of
information from person to person. The receiver does not initially possess the
information, and he or she receives it via spoken or written communication.
Activities designed in this manner create the condition of unexpectedness, with
Student 1 not knowing in advance what Student 2 will say.

iii. The Functional Principle: This type of language interaction has little or no
informational load, yet it is genuine and communicative. Examples include greeting,
apologizing, excusing oneself, leave-taking, and so forth. While not completely
informational, it has a functional aspect where language is used to perform a
specific function.
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Task: A communicative activity may be extended into a task which is a
combination of activities. For example, when students are involved in taking a
poll or conducting a survey, they may use more than one exchange or repeat the
same line several times with different students. Each student needs to ask all other
students the same question or questions over and over again and also to respond to
other students’ questions in the same manner. This is, in fact, intensive practice in
context with the students’ attention focused on the communicative value of the
interaction.

e. Evaluation: The final phase in an instructional cycle is evaluation, or
assessment of learning. At this point, the teacher checks his students’ ability to
comprehend and produce the language forms just presented, practiced, and used.
The teacher can simply hold up objects or point to pictures to elicit students’
response. He may also say words for the items learned or write them on the board
and the students are expected to identify them. Dictation may also serve as a
check.

Use of Dictation: Dictation may be viewed as another form of learning
assessment. It involves converting auditory input into words on the page, which
implies knowledge of the sound and writing systems as well as grammar. A
dictation technique that has worked well in my classes at different levels of
proficiency may be described as follows. A student selects and dictates to the
class a few sentences (about twenty words altogether). This will give students an
additional incentive to work on their pronunciation in order to be fair to their
fellow students by producing clear, correct forms. Upon completion of the dictation,
the teacher breaks the dictated passage down into three or four segments (four or
five words each) and assigns them to different students who go to the blackboard
at the same time and copy them from their notebooks. Then the whole class takes
part in correcting errors by providing suggestions and alternatives.

3. Teaching the Literacy Skills

In keeping with the thrust of the functional, communicative approach adopted for
these materials, the teaching of the literacy skills, i.e. reading and writing, should
focus on meaning and the functional value of language. It should be pointed out
that an approach being functional, proficiency-based, or communicative does not
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mean that it is exclusively oral or conversational. Literacy skills receive equal
attention with oral skills, especially in the case of Arabic, where the function of
Modern Standard Arabic lies mainly in the literacy area. These skills are viewed
as processes of deriving and constructing meaning based on textual and contextual
information and on student background and knowledge of the world.

a. Teaching Reading: For the reading process to be functional, it should be
approached in a fashion similar to how it is used in real life. That is, people
engage in reading to obtain information, derive pleasure, expand learning, and for
other purposes. How often would one read a newspaper or a passage from a book
aloud? What is the probability of one reading a telephone book from cover to
cover? Would one read a text in order to analyze it morphologically and
syntactically? These and other similar questions concerning the purpose of reading
raise several pedagogical issues.

One issue pertains to the value of reading aloud. Unquestionably, reading
aloud is a beneficial technique which most teachers use. However, it may not be
regarded as reading per se because the focus is not on meaning, but rather on
lower-level details, thus rendering reading a bottom-up process. In this manner, it
is viewed as a pronunciation activity. This process is slowed down by too much
graphemic and structural information. A slower reading rate may lead to poor
comprehension.

Another issue deals with how comprehension may be evaluated. Some educators
prefer questions written in the target language in the form of content questions
and multiple choice items. Nevertheless, these procedures are criticized on the
basis that they are inadequate as comprehension measures because sometimes the
answers are implied in the questions (Barnhardt and Deville 1991). Several reading
specialists recommend recall protocols written in the first language of learners. In
a recall protocol, students write down all that they can remember from a reading
passage not necessarily in the right order.

The language of the evaluative measures is something to consider as well.
Bernhardt (1991) contends that if the focus is on evaluating comprehension only,
and not the ability to read questions and write answers in the target language, then
the first language would be preferable in this case as no extraneous variables are
involved. This is especially called for in experimental designs where researchers
want to avoid data contamination. However, in a regular Arabic class, we tend to
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teach the language skills integratively. In other words, students should be able to
use all the abilities they have developed in the language at the same time. Reading
involves speaking (e.g. discussing the topic) and writing (e.g. reacting to textual
information or providing a summary). But we have to keep in mind that these may
not be accurate measures of reading comprehension.

The implication for teaching reading is to help learners to develop reading
strategies that focus on meaning. For example, a question which asks students to
provide the gist of a passage helps them to skim it quickly, utilizing all available
cues, such as the title and pictures if there are any. If, however, they are asked to
provide specific information relevant to the main fopic, they would scan the text
for specific details. These are two different processes: one is based on general
knowledge and background and the other is driven by textual details. Both should
be used.

b. Teaching Writing: Although writing and speaking are considered
productive skills, their grammars and rhetorical structures are so distinct that
different treatments are warranted. Writing in Modern Standard Arabic requires a
high level of accuracy. In addition to dropping endings, some other deviations
may be tolerated in speech, but not in writing. Consider these examples:

IS PU IR TR 0
ROER D PAUN S TN JO1 55

In addition to the need for accuracy, learners must learn how to construct
meaning in Arabic, not merely demonstrate their ability to manipulate forms.

Writing is no easy task, but it is a skill that can reasonably be achieved by
helping learners to perform language functions in writing, beginning with simple
forms. Even at that level, the process of writing is neither simple nor unidirectional.
Its complex nature resides in what a learner needs to do in order to construct
meaning. First, he or she should gather data necessary for their purpose, including
lexical items, grammar points, and information. Then they should classify what
they have, modify certain parts, discard some, and perhaps gather more data. This
process continues so long as there is meaning to be expressed.

It is important not to confuse writing as a manifestation of mastering the
Arabic writing system and grammar on the one hand and the ability to construct
meaning on the other. One might say with some confidence that most Arabic
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programs would like to achieve the latter conception of writing. There are several
ways to teach writing functionally based on the communicative principles described
above, particularly the information transfer principle.

i. Form to form. Learners simply imitate a form providing real information
about themselves, which renders this activity a functional one, as in the example
in Figure 4.2.
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Figure 4.2. Form to form

ii. Text to form. Here, learners fill out a form based on textual information.
Apparently, this is an integrative task, involving both reading and writing. It is
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functional because it is focused on meaning (Figure 4.3).
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Figure 4.3. Text to form

iii. Form to text. In this context, learners are asked to create a biographical
sketch of the person whose driver’s license is provided. This task is communicative
because it has a functional purpose (Figure 4.4).

iv. Text to text. At this level, learners try to replicate a text, not mechanically,
but on the basis of their own experiences, as in the filled out and blank forms
representing a driver license (Figure 4.5).
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Figure 4.4. Form to text
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LY

Figure 4.5. Text to text

Needless to say, teaching writing in this manner is more interesting to learners
because it involves them directly, drawing on their own experiences and knowledge
of the world. Other techniques of teaching writing include reducing, expanding,
and completing a text. At higher levels of proficiency, learners may also react to a
written text, by arguing, supporting, or rejecting a point.
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The term “assessment” is used here because it is general and subsumes both
testing and evaluation.” We will look briefly at different testing techniques which
vary in format and purpose® Similarly, types and purposes of evaluation will also
be examined’

It is important to note that teaching and testing are inextricably related. Teachers
should test in the same fashion as they teach. Thus, if the focus is on the functional
aspect in a certain segment, the test should reflect this emphasis. Conversely, if
the form of the exponents is the subject of attention, a grammar test is called for.
Not only would teachers be more fair to their students, but also make their practice
more credible. Students usually stop paying attention to what teachers teach if
they are not tested on it. For example, if a teacher makes the teaching of the oral
skills an objective and teaches accordingly, but does not conduct oral testing,
students would probably not take developing the oral skills seriously.

1. Test Purpose

The content and scope of a test vary based on the purpose for which it is constructed.
There are several classifications of test types, but the two types of most interest to
teachers include achievement and proficiency tests. Other types include aptitude,
diagnostic, and placement tests.

a. Achievement Tests: Achievement tests are teacher-administered and
curriculum related. They are constructed in relation to the content of a textbook or
a course and/or their objectives. In a functional approach, such as the one adopted
for Ahlan wa Sahlan, the curriculum is based on functional objectives. Therefore,
basing a test solely on content would make it an inadequate measure of learning
because we are interested not only in measuring how much knowledge of the
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component parts the learners have achieved, but also how much of the capacity to
perform functionally in the language they have developed.

b. Proficiency Tests: A proficiency test is curriculum free and is designed
to test a person’s overall knowledge of and skills and capacity to perform in a
whole language. Unlike an achievement test, it is based neither on the content nor
the objectives of a course, but rather on a description of the language abilities a
candidate must be able to demonstrate in order to be considered proficient.

2. Test Format

There are basically two types of test formats, subjéctive and objective. They are
also described as integrative and discrete point, respectively.

a.Subjective Tests: Subjective tests are integrative in nature because students
are required to put together all of their language knowledge and skills, as in
writing a composition or taking a dictation. They are composed of open-ended
questions and their product is largely dependent on the candidate’s background
and knowledge of the world. Subjective tests tend to be direct measures of
competence in the different language skills. For example, if we want to measure
the students’ speaking ability, we conduct an oral interview, and if we want to
evaluate their writing skills, we ask them to write a composition (e.g. postcard,
message, letter, etc.).

b. Objective Tests: Objective tests are also known as discrete-point tests. In
such tests, the component parts of the language are tested separately as points,
representing the units of a language (e.g. phonemes, morphemes, structures, lexical
items). They are mainly concerned with assessing grammatical competence.
Objective tests became popular when testing became a science in the 1960s because
their scoring is impartial, provides a high degree of reliability, and allows them to
be subjected to statistical methods.

The multiple-choice format is widely used in developing such tests. Although
multiple-choice tests are easy to score, their development is time consuming and
they require constant modification based on item analysis. They can test recognition
as well as production. In addition, they are not limited to structural points only in
testing recognition and production. The following examples provide an idea about
what can be tested with objective tests.
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i. Testing Recognition of Discrete Features

Structure: G . Oy 2
Appropriate response (function): o L das g....l

rlrls Ll pa (Y pSeede !
Contextual feature: NE 3, Ll I eyl 5 a1 I o ALl QSN Sl e 2

‘Where would you hear this utterance?
Uinalecture  []atatheater [ inanairport [ on the radio
ii. Testing Production of Discrete Features

Lexical item:
Describe four of the following pictures with one word each:

- T R [ ] ‘—. gy -m

.‘ l_ g m
.. " 8609
0000

Structural item:
Provide an appropriate particle to complete this sentence:

er.

oY u:.aud“ll wowd! ele 55 ...
Functional item:
Provide an appropriate response to this utterance: Oaslisls J

It goes without saying that a written test, in order to be balanced, must combine
both objective and subjective items. Oral tests must also be formally conducted if
the oral skills are taught.

c. The Oral Interview: The oral interview may be a modified version of the
ACTFL/ETS Oral Proficiency Interview (1989) to suit academic purposes and
achievement testing. It should appear to the candidate as a friendly chat while it
is, in fact, a structured procedure. The structure of the modified oral interview is
as follows:

1. Warm-up: The purpose is to put the interviewee at ease and in the “Arabic”
mode. It includes greetings, asking about well-being, and other functions fairly
familiar to the interviewee (name, institutional and regional affiliation, etc.). Some
Yes/No questions may be used to put him/her in the mood and to check recognition
of certain language forms. This phase should take one or two minutes.
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5 Assessment of Learning

2. Checking for functional abilities: This is the phase in which the interviewer
tries to find out what the interviewee can do with the language functions and
structures covered in a given course and how accurately. The questions should be
designed to elicit specific functions, such as the ability to express possession of
certain items, to describe the location of house, school, hometown, etc.; to describe
objects and people; and so forth. The interviewer attempts to check for the highest
performance of which the interviewee is capable.

3. Role play: The interviewer and interviewee switch roles. The interviewer
asks the interviewee in English to elicit information from him or her about personal,
family and educational background, daily habits, activities, and whatever the
interviewee is capable of eliciting. The purpose is to determine whether he/she
can take the initiative and ask questions in the target language.

4. Wind-down: This is the final stage in which the language should drop to a
comfortable level to enable the interviewee to come away from this experience
feeling that he/she is capable of doing something with the language. The content
of this phase includes further personal information, Yes/No questions, talking
about simple things, such as study, daily activities, and the like.

In a proficiency test, a rating is assigned (see rating scales in Appendix 4).
However, a grade may be given when an oral interview is used for testing
achievement.

3. Evaluation

There are two types of evaluation, formative and summative. Each type serves
specific purposes.

a. Formative Evaluation: Formative evaluation is used during instruction
in order to make modifications to the process based on feedback from the students
before it is too late, that is, before instruction is over. The instrument may be a
simple one comprised of three open-ended questions administered on a weekly
basis during, say, the first six to eight weeks of the course. The time allotted for it
should not exceed three minutes (see sample forms in Appendix 1).

The evaluation instrument may also be in the form of an extended Likert-style
questionnaire (where statements are rated on a scale of 1-5) designed to elicit
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responses about instructional methodology, instructor, and materials. The teacher,
after examining the surveys, can make modifications instantly before the course is
over. Within another week, he can administer the questionnaire again to obtain
additional feedback from the students, reflecting the modifications made. It may
be useful to administer a brief evaluation on a weekly basis during the first six
weeks of instruction.

b. Summative Evaluation: Summative evaluation is administered at the
end of a course of instruction and is concerned more with the overall program and
curriculum than with daily activities. It generates recommendations for possible
revisions for future courses. Questionnaires may cbmprise Likert-style items, open-
ended questions, or a combination thereof. Likert-style questionnaires generate
quantifiable data amenable to statistical analysis.
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6 Oral Presentation and
Practice

This chapter presents practical suggestions on classroom presentation and practice
of functional, lexical, and structural items presented and practiced orally.
Explanation of grammar points in class may be made part of the review. Students
are supposed to read these explanations on their own in the textbook (see Appendix
3 for a sample plan). The focus in this chapter is on the oral, communicative
domain.

Sometimes, you need to present and practice in the classroom the use of items and
structures for which there are structural explanations in the textbook. Ask the
students to read these explanations first before coming to the classroom because
your role is to help them to use these items appropriately, not merely talk about
them.

The components of the methodology for each lesson include the following
components (See “Instructional Cycle” in Chapter 4).

1. Objectives, functions, and structures: Some lesson objectives imply
language functions while other objectives involve structural material. The concern
is with how to perform those functions orally.

2. Exponents: Exponents are actual language forms, representing the functions.
Not all the vocabulary items will be listed; only those needed for practice.

3. Presentation: This includes setting the context for presenting the new language
items, using realia, drawings, gestures, and so on.
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4. Practice: Practice which comprises repetition and mechanical drills. Drills
are conducted to develop fluency through intensive practice of a specific form.
They are mechanical and focus on surface forms. They include repetition, chain,
pattern, and substitution drills. They contain a model sentence and cues. Upon
hearing a cue, learners repeat the model sentence, incorporating the cue with the
necessary modifications. Teachers may shorten, extend, or modify these drills to
fit their particular situations.

5. Application: At this stage, students put their knowledge about the language
to actual use through communicative activities-which are pair- or group-work
activities. They focus on the meaning and functions of language. They must
contain an information gap, or, at least, should involve information transfer. The
context of the activity must be made very clear. Teachers may use the suggested
activities as models on which they can expand.

6. Evaluation: Checking students’ understanding and their ability to produce the
forms taught. This phase must be used consistently after application.

Note: Treatment of all new items is provided for the first ten lessons. Henceforth,
only selected items and structures will be dealt with in detail. The teacher will
apply the suggestions to items not included in the presentation.

Lesson Plans

Teachers should view lessons plans as road maps. They help in making classroom
presentations more efficient by making teachers and learners aware of the immediate
lesson objectives. They provide handy information and material needed for class
activities and make them readily available to the teacher. While their content and
length may vary daily, their structure stays the same. In Appendix 3, you will find
a plan with descriptions of the contents of each item, a sample plan, and a blank
form of a plan for teachers to copy if they wish.
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6 Presentation and Practice

LESSON 1

Language Functions and Objectives: (1) greeting, (2) leave-taking (3)
introducing oneself.
Exponents: Yi/la ! ’r‘s.l;,/‘.?...l:. :.)L...JI -\

v

Al /A Y
525 /0533 g W25 /536 UT Y

Presentation (1): Using appropriate gestures, greet individual students in Arabic.
Say >, to each student in a clear voice. Gesture for the students to listen only.
After several repetitions, gesture to the students to repeat after you several times
in chorus. If you have a large class, break it down into groups of six to eight and
have each group repeat the greeting several times. Then call on individual students
to repeat.

Repeat the greeting, but this time assume the role of an interlocutor and respond
with Swi. Ask the students to repeat the response several times as above. Engage
with individual students in exchanges, using the greeting and its response.

Practice: Conduct a chain drill. Preferably, the students should be seated in a
semicircle. Ask Student 1 to say the greeting to Student 2 sitting next to him or
her. Student 2 responds to Student 1 and turns to Student 3 and greets him or her.
Student 3 does the same thing, he or she responds to the greeting and turns to the
next student and greets him or her, and so on.

Present and practice 2! ‘.SJ;,/riJs Pl in the same manner as above.

Presentation (2): Present and practice . Ll JI/idul &% in the same manner as
above.

Presentation (3a): In order to set an appropriate context for the presentation of
b try to wear a name tag with your name in Arabic and English. Point to the
tag and say, “s’""‘,'” followed by your name. Repeat several times. Have students
repeat the word gl Then gesture to students to say (eu! followed by their names.

Select a student to demonstrate the function of introducing oneself and its response.
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The student says his/her name and you respond by L5, Repeat the exchange and
practice the pronunciation of Li’s5 in chorus.

Practice: Conduct a chain drill as described above. Then pair up students and
have pairs greet each other as they introduce themselves, providing the appropriate
response:

N P
S
v g

ces W' LZ.’J.:J

.
-

P P I

Presentation (3b): Present the pronoun Ui in the same fashion to introduce
yourself with ....|. Point to yourself when saying Ui, making sure that the reference
is clear. Repeat several times, gesturing to students to listen only.

Practice: Repeat in chorus several times. Call on individual students to introduce
themselves, using Gi. Students in pairs exchange greetings and introduce themselves,
using the appropriate response, as in the example above.

Evaluation: Check the ability of your students to produce the components needed
in a speech act in which they greet their partners and introduce themselves. You
may act out such an encounter with a student slowly in pantomime. The other
students should provide the phrases needed at every stage.

LESSON 2

Language Functions and Objectives: (1) identifying oneself and the addressee,
(2) responding in the affirmative and negative.

Exponents: <ol ecsl

r;.fd Y

Presentation (1): When presenting a second-person pronoun or a verb in the
second person, ensure that eye contact is maintained with the student being addressed.
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6 Presentation and Practice

Although it is impolite to point a finger at someone in ordinary circumstances, in
teaching you may do so for the sake of avoiding confusion.

By way of review, have students state their names, using gl or Gl. After a few
have done so, start asking yes/no questions formed by a rising intonation. Point to
individual students and ask questions, such as the following. Indicate to students
that you do not want a verbal answer at this point. A gesture will suffice.

s S L &
§ L

Practice: Students repeat ci in chorus and then individually. The same process
is repeated with csi. Have the students inquire about each other’s identity, using a
rising intonation (e.g. 5oL cal).

Presentation (2): With an appropriate gesture, indicate the meaning of “yes”
and “no.” Have several students ask you about your identity, using several names
including yours (s... &f) to which you respond with “e” or MY

Practice: Students repeat (& and ¥ in chorus and individually. Conduct a chain

drill. Students, sitting in a circle, ask those sitting next to them whether they are

certain people, using their names or other names. They answer & or ¥. If it is ¥,
they should state their names, using Ui, as follows:

sludesl N

AR

sld el

s Uy Y

Application: You may help your students apply what they have learned by

conducting this communicative activity or a task (since it involves the execution

of more than one function). Prepare index cards with two fictitious names on

each. The first one is the student’s name and the second belongs to another

student whom he is trying to identify. At this point, the names may be written in

English. Include some Arabic names that lend themselves to transliteration (e.g.

Adnan, Hisham, Hala, Reem). The students mingle freely trying to identify the

student whose name is listed on their cards. The instructions tell them that they
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should greet every student appropriately before they try to elicit the required
information and to take leave at the conclusion of the encounter. The exchanges
may look something like the following:

s
S ¥

s el
oy Y
RO WPV
. Lz}ll sy
Evaluation: Silently act out an interaction similar to that above with a student.

The class should provide the phrases needed at every stage. Obviously, hand and
body gestures should be abundantly clear.

LESSON 3
Language Functions and Objectives: (1) the morning greeting and its response,
(2) asking about well-being.
Exponents:
A P/ R s
s D UBI/SILI S Y
Presentation (1): The context should be very clear so that the morning greeting
would not be confused with something else. Use a picture if possible, or simply
greet a student or two with “Good morning” so that students can make the association.

Move directly to the Arabic greeting. Greet several students, gesturing to them to
listen only. Then assume the role of an interlocutor and respond to .| CL‘—‘ with

I gl

Practice: Repetition of each phrase in chorus and individually. Conduct a chain
drill.
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6 Presentation and Practice

Presentation (2): Present the phrase for asking about well-being and its response
in a similar manner. You may break the response into two parts. Indicate that
either one or both make an appropriate response. Again, setting a clear context is
the key to effective learning.

Practice: Repetition of each phrase in chorus and individually. Conduct a chain
drill.

Application: Students in pairs greet each other with the morning greeting and
ask about each other’s well-being. This activity is not highly communicative, but
it at least satisfies the functional principle referred to above.

Evaluation: As in Lesson 2 above, act out an encounter with a student silently.
Other students in the class provide the phrases needed for every exchange. Hand
and body gestures should help in conveying the meaning.

LESSON 4

Language Functions and Objectives: (1) identifying place of origin, (2)

identifying the location of Arab capitals and towns, (3) inquiring about the location
of Arab capitals and towns, (4) inquiring about place of origin.

Exponents: N HER

.L_)‘,u 9.‘ 6.:.:6’3 .“

§ Godend u-’i Y

/il gn

Presentation (1): Use maps of the United States and the Arab world to illustrate

the origin of some of the students and perhaps celebrities. First, have students go

to the map to indicate where they are from (e.g. Wi s Gi).

It is important to proceed from the familiar to the less familiar by asking about
locations familiar to most students. Ask yes/no questions with rising intonation,
using o to reinforce its use and to review personal pronouns as well as . and Y.
The exchanges may look like the following:
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$ L pidS o cif

\
Y
Y

P

5

gl oo U LY

Introduce the third person singular pronouns ,» and » With reference to male and
female students in the class or to celebrities (have photographs of some of them
ready). For example, identify a male student by pointing at him and say, “,»

...”. Do the same thing with . Alternate between the pronoun and the name of
the student so that the relationship between the two can be made clear.

Practice: Repetition of the two pronouns s s by themselves and in sentences,
such as “d, 4 o ».” In order to practice personal pronouns and names of Arab

cities, conduct substitution drill number 1.

55

s o0 (2

O)ﬂu:o%’b

I R
T Ny

8 o 0l
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il o
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L3hd e Gl
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s oo BY

1 Drill
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6 Presentation and Practice

Application: Show pictures of well-known celebrities (both historical and current
figures) and ask individual students to identify their places of origin.

Presentation (2): Use a map of the Arab world or the Middle East to indicate
major Arab cities. Pronounce the names of selected cities clearly and have the
students repeat. Then introduce the names of some countries gradually. For example,
if the word 3.4s has been introduced, teach 4,,,-.. and use both in one sentence, as
02 gy g 5 :",:....s

Practice: Repetition of the preposition . Conduct an oral substitution drill (#2),
using the names of American towns and states. Keep the US map on the wall. The
purpose is to help learners acquire this structure without being distracted by new
names of Arab towns and countries. The model sentence is placed in a box. The
teacher says the model sentence several times. Then he or she says the cue and
gestures to the students to provide the expected sentence. The cue appears on the
right and the students’ expected response is next to it.

Drill 2

gl S S

« Syt g.a PRI Car g d
skl S Sl gl Sl ol
byl i o i

Dis2s5 g 595 598
ohdly F Pl J

s S u“l*" 94Lm

Aoy 5 Nl i

You may modify the above drill as you wish. After introducing and practicing the
pronunciation of Arab countries and cities, conduct a similar drill, using their
names, preferably with the map of the Arab world displayed.
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Drill 3

oz.u)m (,f; ‘-’—M‘:}

obd & S O
o o6 il Wl
(P (g i) s
ol P LU LU
SR | P he
.E;.)ny' 9.5 Ql‘o:‘- C)L‘o:ﬁ
.I:_D}‘,-\:-JI 9."; K; Kﬁ
.gl}l@él}l él}l
.L_)_,.u ‘._.’é. ‘3‘:;0’3 6-:0:0’3
ol i~ sl shasy

Again, you may modify this drill at will to accommodate the learners’ level at a
given point of time.

Presentation (3): Use a map of the Arab world to ask about the location of

towns. Ask, for example, “s.J> ., and expect answers similar to the sentences in
the oral drill.

Practice: Students take turns quizzing their classmates about the location of
little-known towns in the country where instruction is taking place.

You may also put labels on the Arab world map bearing the names of towns in
transliteration. Students take turns asking questions to the class about the location
of these towns.

Presentation and practice (4): At this stage, you will be building on what has
been introduced before. The students know all the component parts of the question
you will be asking to elicit information about someone’s place of origin, but they
have not used it. Ask where certain celebrities come from, €.g., $5%US J il e OF
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6 Presentation and Practice

show a photograph of a well-known personality and ask, “s;,./;’u ol oo’ Variations
of such questions include: scif i . Conduct Drill 4.

Drill 4

ollin

RU (T ul
ot g U ol
ol e »
.QL:: u:’ :,:b [)l:&
0k g 2 e
343 oo o
. sluy o :_,a.: s
3l e o]
I e il el

Application: (1) Pair up students and ask them to find out where their partners
come from and to report the information back to the class. Example:

Sl il n . AdidS o G

L e Ul

S e o

(2) You may also conduct a simulated activity. Distribute index cards with the
name of an Arab town or country each student will pretend to come from.

P I S R S

A variation of the above activity is to ask students to find out how many students
in the class come from a specific town. You may use real information or, for a
more controlled activity, use index cards.
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LESSON 5

Language Functions and Objectives: (1) identifying objects, (2) expressing
possession, (3) describing affiliation or origin.

Exponents: & U‘U.b‘ ol os..J‘,at, cCLﬁ.ﬁ .JE:.{: 6&:)[-:5 S

50 iloids el delu 3,0 Ga s

La.;.’:&l&cd&'l&:u&¢b:\.:.9 c::\.;& u.‘f-\i.& c:‘J:A.L& t‘.sJJ.G Y

;,.uu;:’ o;’ﬁo J:" s:_5 o Y

Presentation (1): Use realia or pictures to present the vocabulary. When using

real objects, try to select those representative of Arab culture. For example, use an

Arabic language newspaper and an Arabic book. Keep in mind that when you

present multiple items, always go back to all the items presented earlier before

presenting a new one.
Practice: Repetition of items chorally and individually.

Evaluation: Check recognition by saying the word for a particular object. Students
should be able to point to it or its picture. Check the ability to produce the words
representing these objects by pointing to each object or picture of it. The students
should be able to say the name individually or collectively.

Presentation (2a): Establish a clear setting and context for expressing possession.
If you say, for example, i<l sue, make sure that the students know it is your
watch. Use real objects whenever pbssible and pictures thereof. After modeling a
sentence, students should repeat it several times. Present a second item using this
structure with ample repetition. Go back to the first and second items before
teaching the third.

Presentation (2b): Present Wiie and Jase, with the items covered in question
form, using a rising intonation. With the second person forms, remember to
maintain eye contact with the addressee. Example: §3,(. W,

Practice: Communicative activity. Pair work. Instructions: Find out from your
partner whether he or she has a car. Important: Before the students are engaged
in the activity, make sure they know the question and the answer to be used in the
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6 Presentation and Practice

activity, paying special attention to the distinction between masculine and feminine
forms (Wie «Jue). At this point, partner responses are limited to o= and Y.

Presentation (2c): Present sac and Wie, in conjunction with the items covered.
Indicate which items specific students possess:

5,0 siie /5, G JSU L e

b be /5,0 Ll e
Practice: Conduct a communicative activity. Group work. Instructions: Find out
who in this class has a car and report your findings back to the class. Students
have a two-part task. They should go around the class asking the same questions
(3 —— Yaie) to all the students. Their reports at this point consist of statements
strung together with no conjunctions:

3,0 e L 5,0 siie JSUL

Conduct substitution Drill 5. Modify and expand the drill as you wish.

Drill 5

.SJl;.u b

o)l skie W

3,5l u:.\;::. 9.:.
50 S Gi
alys e il
o)y vhe L

dal)s bae L
Wb bie T
s Yae el
b S el

- - - -

Presentation (3): Review the structure containing ;. used with political figures
from the Arab world. The use of a map and photographs of these personalities is
highly recommended. Examples:
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- P 2
dﬂ)‘ J‘A"U""‘J.’)L“’
dJ.wJ’ 3ot (o |

Make sure that students pronounce the final 5 as a double consonant in the
relative adjectives above. Explain that feminine nouns and pronouns require the
use of feminine adjectives normally indicated by a t@’ marbata.

Practice: Conduct a drill to practice the formation of relative adjectives.

Drill 6

o O

G 2
Lpas s
s ran Ul i

prA Al

e »
i ) oy
Ly il el
A X
.¢u e ol
Gl -

Lile SLal

LESSON 6

Language Functions and Objectives: (1) identifying objects.
Exponents: i, e (iloves > ol (340 co}a...o AJ,Lbio.ub R

b-\b AT 49...4; C‘,J .ub

Presentation: The items in this lesson are from the classroom environment and,
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therefore, it is easier to use real objects. When presenting multiple items, always
remember to go back to all the items presented earlier before presenting a new
one. You may group the items according to gender to make it easier for the
students to remember them.

Use lia to indicate masculine nouns and .i» for feminine nouns. Make it clear
which demonstrative goes with which gender.

Practice: Conduct Drill 7 to practice gender distinction and to review vocabulary.

Drill 7

b S L

5 Lia K
2l s <l
ETTREN e
> 0da e
N Jia 3 le
3y 0d 30w
h i oy
.CLu‘u (BT CL:.L»
il 0 il

P

Application: Activity. Pair work. Find out whether a partner has a computer.
Group work. Find out who in the class has a calculator.
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LESSON 7

Language Functions and Objectives: (1) describing school and school
surroundings, (2) courses or subject matter, (3) profession, (4) location, (5)
contrasting, (6) negation, (7) enumerating objects.

Exponents: Sl (al B2 d6E daala )
olol, ¥

LU I Y

O [EARR P Y P

oud -0

e,

Slal

Presentation (1): Establish context and model carefully. It is important to call
the students’ attention to the pronunciation of words ending with a ta’ marbita.
The ta’ must be pronounced when a suffix is attached or when the word is the first

word of an idafa structure. Use words such as i, i, (i 2 with personal
possessive pronouns:

(,,-"'Jl;-" 1"
azxy’ e
Practice: Conduct Drill 8.

Drill 8

ol

7 ¥
g o
s =l
s uf
;.:;:..L» A....,L>
Ll el
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Lnals F

- - -
P . %

linol> <ol

Present i« L » along with the names of actual universities. Make certain the ta’
marbita is pronounced:
TSRS PUIPTCIDY AL LY POLESICHESV Py B #91 Fap) OV PP

Conduct Drill 9 to practice this structure.

Drill 9

oL i8S Gl

5, u.ob 3,50
1oyl Dol syl
s ls i
3l wl» griti]
L alaad i;.ob alasg
obee aals ol
A wt, A
o Guls o]

Presentation (2): Present the word w (.U, with reference to an object representative
of this subject.

Practice: Repetition in chorus and individually.

Application: Pair work. Find out from a partner if he or she is taking math. The
question should be ol Jie/Jie. The answer is either i or Y.

Presentation (3): Present the word _JW and iJU with reference to actual students
in the class. Make sure the students grasp the distinction in gender.

Practice: Repetition in chorus and individually.

Presentation (4): Demonstrate, using different objects, how they are locationally
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related to one another, e.g. a chair in relation to the window, a pen in relation to a
book. For the word &La, use it to indicate the existence of different objects, e.g.

AU Wl g 5 Dlia

Practice: Repetition in chorus and individually after every item has been presented.
Conduct Drill 10. Explain that the definite article must be used in the drill.

Drill 10

LIS Gy (e S

AW oo Uyl 2, |
A3 il U Ul
AU il OS] sl
ABUI L Ll e
Lyl L LSl URIR
sl Lo e
Uyl L 5yl
Sl L 5y Y
Sl e 5,y oS
S 35l i
S i 1) i)

Application: Pair work. Find out from your partner if there is a picture on the
wall in his/her room and then report your findings back to the class. Students may
use a rising intonation to form the question for now. The question should be
similar to the following: selsd 2 3 jladl S 3,50 Y. Let them practice the question
before engaging in the acti{'ity. ’

Presentation (5): Use names (and pictures) of celebrities with typical hand
gestures to illustrate the meaning and use of .J. You may use statements such as
these:

LYl e el Gyl
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Practice: Repeat the two forms several times. Students repeat in chorus and
individually. Conduct Drill 11.

Drill11

o Cuaed e o JSGLe

il o o Sl okl
Lohdly e ] g e
LS o 2 i Lol
LI e =] W PR
5&»: u-" el D %P
P o L s !
S e el Ul ]
apll oo [t ol ol
Sl g o i S
i o e OGS s

Presentation (6a): Contrast statements with ;,SJ, starting with a possessive
prepositional phrase, such as the following:

Practice: Students provide statements such as the above about owning one thing
and not another.

Presentation (6b): Contrast statements with ,$J. Such statements start with a
noun or with a pronoun suffixed to ;,<J. Example:

.‘3.::6’30:0 L‘.’;’ﬁ, ‘“.‘l;i’fbgsri)
Practice: Make sure students distinguish between the two forms of ;J. Conduct
Drill 12 to practice the different attached pronouns with },sJ.
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Drill 12
S ”
S Gi

ISl 1) JSole

sy &l
o) o |

Presentation (7): Enumerate objects, names, and so forth, using 3:
o palsy Bl 35l s

Practice: First pronounce | by itself several times and then have the students
repeat it. By way of review, point out objects and parts of the classroom, using :

A3 G 5 s 50 L WL
Have students produce such statements while pointing out the objects. Start with
two or three objects and increase the number gradually.

Express possession of two items using , and Lzal.
% [ 314 - -

Conduct a chain drill in which each student expresses possession of two items
using jand L.

Reading: Ask content questions while students are looking at the reading passages.
Do not require them to read the passage aloud, only the part relevant to the
question. This would help them to develop efficient reading strategies.

Reading aloud may be used as a measure of the students’ ability to pronounce
Arabic, or rather to convert the printed words to spoken utterances.
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6 Presentation and Practice

LESSON 8

Language Functions and Objectives: (1) school facilities, (2) disciplines,
(3) identifying objects with demonstratives, (4) profession.

Exponents: T I VRO VT SRR - G\

Lol iylas b (s Gyl el ST Y

Al s coda (lda ¥

ST T

Presentation (1): Using pictures, present the items in (1) one by one, always
recycling previously presented words. This will also serve as practice if you
involve students in repeating the items after you model them. Note that o2l is
feminine. Conduct Drill 13 to help students to make gender distinctions.

Drill 13

LIS
o2l 2ds o2l
FRCUIRTS i
AN e
c:...u:e (§7Y c:.«:o
S s S
RUAVREIN AW

Presentation (2): Use the first six words with i 1%. The resultant phrase is an
idafa structure. Remind students to pronounce the final ¢, e.g. 1591 515, The last
word in this item may be used with L&, as in 2L cal.

Application: Activity. Pair work. Find out who in this class is in the College of
Engineering. The question to be asked may be something like: iail LI o el

Presentation (3): Identify objects previously presented with these demonstratives:
dls «@ls da (Lis. Demonstrate the difference in usage between the two sets on the
basis of proximity to the object.
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Practice: Conduct Drill 14. Repeat the model sentence several times. Pronounce
the cue and the students will provide a modified sentence based on the new cue.

Drill 14

cdral> 2o

() ede iy
s alls ol
obels <k
ol s lia
gl 1 gl
e 20 {9
vele Wl icla

Presentation (4): Teachislwi/slui with reference to yourself.

Practice: Conduct Drill 15 to practice separate pronouns and gender agreement
with previously covered nouns.

Drill 15

sled G

Slaad 2 »
Slef & X
ke el <ol
b el b
;]U;Qi ’33
Kl S
Sl Yl KL
L in o b
Lol #
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6 Presentation and Practice

gy g (B & g
Ly BY Ly

LESSON 9

Language Functions and Objectives: (1) Seeking and providing information,

(2) using numbers, (3) expressing knowledge and the inability to do so, (4) expressing
admiration, (5) expressing regret. )

Exponents: 13 Gl on 8 gime Lo Sl (350 elilyie Lo selenl Lo )

ol ol 1,00 B (8 s ol Tad 3 S o 11 e L

ke i el e (A chaad ] W W sy Y

.L’J ‘w tdﬁichﬁi .‘“

Wit L

il il L0

- -

Presentation (1): The context in the lesson is that of a job interview which
involves eliciting and providing personal information. In the classroom, build on
what the students already know. First ask them their names, where they come
from, and where they live, as in the exponents. Ask where the towns they come
from are located.

Delay teaching phone numbers, home addresses, and number of languages they
know until after the numbers are adequately practiced.

Practice: Conduct Drill 16 to practice verb conjugation.
Drill 16

22

]
'\
£ d

Q.

C
E .
%\‘ LTI N :{'\ :

U, VNP SOk S
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R ) 4 i
il S oSl s
Y R VR E )
. R - -
- o ufs...)’ <ol
A ) - .:
ng OLJ A.ub
22 -
Wl S oS L
- X -1
sl u-"_,g.uq. sl
. A s
Practice: Conduct Drill 17 to practice verb conjugation and the accusative case.
Drill 17
At SR |
.u}.‘.’.aj ey
* "0 e M - . .
O] O e il
e rd s : P R
e o] JlP
s
b.\"):\.ﬂj sJ'Ja.» 3»",
’ 2 - - J’ -
o..bl):.'j . Py R
- PR X - -
AL h—.’J‘J ;,Lz:.?l
- 2 14 [3
sl O el Gl
- - 2 - 14
ol &3 G e Y
RN .1
- P4 - - -
T ;: - . e
S 2N {05 e

Presentation (2): With reference to a chart containing numbers or simply using
your fingers, introduce the numbers 0-10. Pronounce “zero” clearly and write it
on the board. Practice in chorus and individually. Proceed to number 1 and practice
it in the same manner. Go back to zero and alternate practice between 0 and 1.
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6 Presentation and Practice

After you present and practice a number, go back to all numbers that have been
presented. When the list is complete on the board, ask the students to pronounce
them in sequence as you point to each number. Then point at numbers randomly.
When you feel that the students have developed reasonable mastery, ask them to
read the numbers aloud chorally and begin to erase them one by one until the
students can recite the entire set with no writing on the board.

Application: Conduct a communicative activity in which every student inquires

about his or her partner’s telephone number. Ensure that the students know the
question they should ask and how to respond to it.

sl Jue L)

Y/ ‘..a.; Y

Telisla b

)&Mbl}&a*lﬂ‘;u‘)iu.*

188 )

ez ¥

Do the same to elicit house and license plate numbers.

Presentation (3): Introduce J,—i with reference to your ID card, for example.
Say that you know your name, social security number, etc. by pointing to them
and then saying them aloud. You may use other techniques of course. The same
procedure may be used to introduce o</ ¥. Teach the words for some languages,
such as Arabic, Japanese, Chinese, French, and Spanish.

Practice: For example, have students take turns saying the names of American
and Arab towns they know (i.e. to which they have traveled). Then conduct either
Drill 17 or a variation of it, such as the following:

Aoyl G el LYl
AT G a8 il
3 A G a3 JH]
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GG e Y Y
I e Y ol
R PG o
s by 5

Write separate words on the board and teach is. Show a list of English words.
Ask, $3uSJlsda el L. Point to words they know and words they do not. You may
assign the role of the teacher to a student whose task is to select words and point
them out. The other students respond by, “LSI vs e Gel /RSl 2 o 5.7

Presentation (4, 5): Model and practice the pronunciation of the phrase dil < Ls L.
Indicate that it is used to express admiration. For relatively long phrases, use
backward buildup, a pronunciation technique in which you start with the last word
or syllable and build up the entire phrase gradually. This phrase can be built up as
follows: l el Lo ..l sl Lo bo Lo callZls o allela e . ol il

Follow a similar procedure in presenting and practicing u_..l «iu! . Use a chain drill
for further practice, making sure students use the correct form relevant to their
gender.

LESSON 10

Language Functions and Objectives: (1) Describing situations and conditions,
(2) furniture, (3) school subjects, (4) indicating proximity, (5) cardinal numbers
1-10.

Exponents: LG iy S K ST 1 S

g“; t";,w ‘_’L)M .*

.:..ab X3 L?i ¢'5qu0‘ (53\..0 .\"

R A ]

.3"’::; lu ‘x-:.;l-.j (Z&g:ﬂ ‘éﬁﬂ ‘u tza:'di ‘xw (al-;:' -\"J ‘Ji.\’ .°

Presentation (1): Refer to students, using iJb/.JU and to your self, using JHEw]
3lwl. Repeat several times alternating students.
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6 Presentation and Practice

Ask students, 1inel> 4 3 (I il to get responses, such as, 18 il s b Ul Also,
ask, $imuii/ s sl &1 3. The answer should be: 18 iasls 3 uol.

Show pictures of a house and an apartment. Practice the pronunciation of i&%. Ask
individual students where they live, 1¢n&u3/8u5 &l. You may ask yes/no questions
to elicit this information, s (S i o e o] 22 i o800,

Practice: Conduct a chain drill as follows:
i/ ol B iRl
/RS ol o
S8 / o8 ol R, V3 RSO S [

Conduct Drill 18 to practice verb conjugation:

Drill 18

ot b Sl N

S W JSeb
RO el
m,_,.w:..’s...: <o

s i Ui

i g oK ol
uS\MlU’i;gJ:,‘Sw; uS\EJI‘_,’i:..

Application: Communicative activity. Find out where your partner lives and
report this information back to the class:

Sodwd ol N
sl D 0K Y
M B KT
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.zi:zg.i’-,s...,‘j \
AL RS Y

Presentation (2): Show pictures of a room, bed, chair, and table. Practice by
repetition. Examples:

tels 2 3 T 5 8
1 b 1yl Wb o

Application: Find out if your partner has a bed in his/her room.
N /‘..u \
Presentation (3): Present school subjects that are actually taken by students.
Present each one with reference to a picture or something that illustrates it. Use

3>l to refer to each subject presented.

$o Lol Gyl Jo
‘..... /N

2 . ose P
SO}MJ-U 35Lﬁ “S
PR B 4

e & ol

s;,.u L
..“ff

Application: Find out what your partner is studying at this university.
Timelhlods 3 o Lo

- e - o g

St 3L ol 5yl uysl ¥

copldl e Gl

Presentation (4): Write the numbers 0-10 one by one on the board or use flash
cards. Pronounce each one and have the students repeat after you. When the list is
complete, point to numbers randomly and in sequence until the students have
developed reasonable facility in saying them. Then while they are reading them

aloud from the board, start erasing them one by one. This technique may help the
students to memorize the numbers quickly.
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6 Presentation and Practice

Application: Ask your partner what his/her telephone numbers and report it
back to the class.

el (b

Tl (S5l o sy HLS| BV Tas PV IWE I SR

A AT

2o .

e s/ aisle (5,

P

LESSON 11
Language Functions and Objectives: (1) Describing family, (2) school
subjects, (3) ordinal numbers.
Exponents: Ll ol .’Ci o P .2....| ‘u.,l “.i ool s g -
ead ol e Uad e Lo (Kkth (I ISV AL 0Ll ) Y
.,::.bdl .c.,t:Jl .C,:.L:JI ‘ch..Jl ‘u..,aL..JI .‘,t.uu ‘C‘Ul .cﬂgwl .g,-wu'.d';\n Y

Presentation (1): If you have access to photographs depicting family relationships
clearly use them. Real ones of actual families, especially yours, make a good
impact on students. If you use a family tree with pictures, make sure the relations
are not confusing. Practice the pronunciation of each item well. Relate the items
to students’ backgrounds. Examples of teacher-student interactions:

Vg g/ sl gl dne

AT ‘_,..J/gw Y/‘..au b
tdae Wl/Bl s
ol BNl BNl folE gue b

Selal /bl ol Lo 1S o/ gl gl

— ‘....«J b
Application: Find out from your partner if he/she has a brother and/or a sister
and how many.

sc.;i/'ci Jae \
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N/ ¥

sWae Ll /G0 SN

Ol BNl BN/l S e Y

Find out how many students in this class have sisters. (This is a survey-like task
which requires interaction with all the students in the class.) sesl Wuis

Presentation (2): As in Lesson 10, present school subjects that occur in the
lesson as well as those actually studied by students.

Practice and Application: Reconduct the activity in Lesson 10 concerning
school subjects.

Presentation (3): First list cardinal numbers 1-10 and review. Then list ordinal
numbers (masculine, then feminine) gradually, each one listed next to its cardinal
counterpart. Practice their pronunciation and memorization in a similar manner to
the suggestions in Lesson 10.

Practice: Chain drill (student 1 says, J,Y, student 2 s, and so forth). Conduct
Drill 19 as follows:

Drill 19
S

S o]
ey T
el das
RAY soly
o] i)
Al b e
Wi Y6
uu:LJ| G
ol dnce
e Tl
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6 Presentation and Practice

Application: 1. Ask if your partner is the second sibling in his/her family.
seladile 3 Lol Lyt I /sl oS

N/ ¥
2. Ask who in this class is the eldest son or daughter in their family. (Students
should survey the entire class.) fellile o P LI/ J‘ﬂl NI/ :}ﬂl el

LESSON 12

Language Functions and Objectives: (1) Terms of address, (2) expressing
regret and apology, (3) expressing lack of knowledge, (4) negating verbs in the
present, (5) numbers 11-900.

Exponents: .s.\;....ll ‘.s:.....ll ALY GGl LT b L b2
el oy

S Y

ey R R NI SV v PV UV v P VA4 R

v oz

. .2.‘.:.‘;‘)&3‘ toL‘éﬁ (Ade ""&J:% ‘QJJ.:A.G ¢J:a.9 ;.&u:'f t_):::ﬁ
Presentation (1): Address students with the proper terms. For example:
b s bl 2T

Ask them to address you by s3Lx.i/sleui | followed by your name. Indicate that in
writing, the forms should take the definite article (e.g. sL41).

Practice: Conduct a chain drill in which students greet one another, using their
names with the appropriate term of address.
Ll iulGlap

At sl G oo JSOL £ G Sl
Al Llos LT LSl v

Presentation (2): Express apology (by bumping into a student) or regret (by not
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knowing the answer to a question, for example), using iiui/cil. Explain that these
forms change according to gender and number.

Practice: Repeat the two forms several times in chorus and individually. Conduct
a chain drill in which each student uses the form suitable for him/her as follows:
il

daal Y

-

Application: Ask your partner the meaning of “progressive” in Arabic. If you or
your partner both do not know, express regret.

14 ,a)l progressive gas Lo )

P H I 2 I P

Presentation (3): Present the phrase e Ut as an alternative to o =i ¥ to express
lack of knowledge. Practice as above and conduct the activity again, using ‘J.ni ALl

Presentation (4): Explain briefly that ¥ is used to negate present-tense verbs.
Ask the students questions to which you expect they will have no answers so that
they would use s <l Y.

Practice: Conduct Drill 20 to practice the use of the negative particle and verb
conjugation.

Drill 20

QU RSk SN

S PO I o
ROPIVE §1[FRX SR [N
RORKCI /B[N O R ORI
ROR /B RR W Y Gl
s (b oSl s
i B Bl Y o
5 (g oSt b
u..,,sg,s:,.'i....\l oA
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6 Presentation and Practice

,.,,gw&_uv 5.5?
.&J;’agjw\l ‘3..3.:0’:
.5&;’:93:;,:(\..;‘1 :,;
.‘33.;’:95:-,.?\..3\1 ;,a

Application: Ask if your partner lives in (a specific dorm) and report the
information back to the class.

Tl b e b 08

SOV T PR PR S0 S % S I

e e b oSl Y LY

e g L (e

U T W SR

Presentation (5): Present and practice the numbers 11-900 as described in

Lessons 10 and 11. You may also use a map and ask students to provide estimates
of distances between cities. Teach J.. and JL.i to use with distances.

omale I 426t oo S ¥

L o g

Practice: Use chain drills to practice sequences of numbers.

Application: Ask how many miles your partner’s home is away from campus
and report this information back to the class.

FEVIE T/ REEVEDL W

.,_‘,)L,A Y

LESSON 13

Language Functions and Objectives: (1) Print media, (2) describing activities,
(3) asking about an activity, (4) expressing possession, (5) requesting and providing
things.

Exponents: AL sapa 2
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Presentation (1 and 2): Bring into the classroom Arabic-language newspapers
and magazines. Teach and practice the words for these two media. Then teach the
names of two or three publications. Make sure the students pronounce the ¢ on the
end of 54, > and &% when followed by a name. Examples:

v e 2yq- - R 4 -
Indicate by gestures and words that you read a certain publication (,/a¥! i 1,31).
List the publications you read in Arabic and English. Explain briefly that the
words for newspaper and magazine must exhibit a fatha on their ends because
they function as the object of the verb i 3i.

Practice: Conduct a chain drill in which each student tells the student sitting
next to him or her which newspaper and magazine he or she reads.

C\u_,.;oh.nﬁb g-\.ﬁ_}i}i \
Application: 1. Ask your partner which newspapers and magazines he/she reads

and report your findings back to the class. Practice the question and the answer
before conducting the activity.

Swi:,ﬁ/iﬂ}.\u;,- :S_i \
sl g ey 56U o500 S5 150
wiligspe Loay 60 pprps i a W LG
2. Ask how many students in the class read a certain publication (e.g. Forbes).
$uss Ao 0B8N

'Y/'.a.: Y
a8 Ao b)iﬂﬂ.,‘r’% Lw o
Presentation (3): Ask students what they are doing: § ol / Jad5 1306
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6 Presentation and Practice

Row o B -
. .

Inquire about what a third person is doing: § Jads / Jads 156

Pretend that you are reading or writing and have students ask you what you are
doing. Respond clearly. Practice the pronunciation of the different verb forms.

Practice: Make copies of pictures of someone reading and someone writing and
distribute them randomly. Students should answer according to the pictures they
received.

A L

todads /[ Jais 5L )

siis oy

Presentation (4): Demonstrate the difference in meaning between gae and SJon
the one hand and % on the other. The first two signify possession, or ownership,

whereas the latter denotes accompaniment or having something on you, but which
is not necessarily yours.

Application: Ask if your partner has a car.
050w Jae N
.;)l;uém;’ufl¢Y/;)L;aém‘.;j Y

1. Ask who in the class has a calculator with him/her.

P

fdwls clas \
RIS 77 W RO S
ol Lge TNy Lol a6 N
2. Ask how many students in the class have two sisters.

S;,L:.:i-i b
ol I e ol J
el s g gl L/ alie gL

Presentation (5): Go around the class requesting things from students, e.g.
A elhid e LS Mo Sl A5, /DS el
i b

With the objects still in your possession, instruct the students to request them
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back from you. Practice the forms well enough to enable them to interact with you
and with each other.

il o o el L
L '-:/' . 5c
E

—_ -

Practice: Drill the pronunciation of the component parts of the interaction above
and ask one or two students to request items and give them back in the same way.

LESSON 14

Language Functions and Objectives: (1) Requesting and declining things
politely, (2) describing activities, including drinking and eating, (3) expressing
preferences.

Exponents: Jak sl dlad e Lla i e ¥ sl Lagga it 0

R PR AW NS (|

L R = R [ T GNAT) O B

Presentation (1): Establish context by showing pictures of people ordering
drinks in a cafeteria or a restaurant, or act out this waiter-customer skit:

Sius! U 50gd o5

aellass e Lls BT 185 Y

5 ..

P e

Introduce the vocabulary items for food and drink, using either pictures or real
objects (note that only the drink is called i 43; the beans, ground or whole, are o)
Model the pronunciation of each word and have the students repeat. Proceed in
this manner, always going back to the previously introduced items.
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6 Presentation and Practice

Practice: Repetition of individual items. Chain drill in which the students state
what they want to drink, e.g. L Wi,

Conduct another chain drill to review and practice 1,iz /1,5. Use the same technique
to practice glf.w/J:M Students, in pairs, act out the skit above.

Presentation (2): Elicit information from students about what they are studying

at your institution, where they live, what they eat and drink at three different times

of the day. Present the vocabulary items first. Use pictures or realia if possible.

Model and practice the new words until reasonable mastery has been achieved.

Ask questions such as the following:

Shaald] 0ds 5 O /s 13Le

vk 145

$(2 s D) bl (AST/50) o5 /045 13

Application: Before conducting the communicative activities suggested below,
make sure the students know the questions and answers for each activity.

1. Ask what your partner studies and report your findings back to the class.

Siaaldl 0dn (5 G5/ pupd 3L )

Snald | 0dn 3 iyl / s (3L 2053 Slulys sl ¥
gl e sl

s olulys D L . dss ol o6 ot )

T A . P

2. Ask where your partner lives and report your findings back to the class.

SRSl /o 8eud ol Y
S AL/ S R R USRI
uS\LJlug;‘;s;’Sui \

RV NTK SORPER E K S VXTI S B R S
3. Ask what your partner eats and drinks in the morning and report your findings
back to the class.
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ol Ca8, BB il gL b

Yo llo Inptd 5 S8 5L L U coly 50gd Sl Sz, 158 8T
S e A LT SO L DT Y

Tl B e, S0, b Ul 8L

U7 e (8 085 S L L B Y

-

- s P g -

Tasks: In smaller classes, you may conduct tasks, or survey-like activities, which
provide a higher level of interaction and require a longer time to conduct. Examples:

1. Ask who in the class studies (or how many students study) political science and
report that back to the class.

2. Ask how many students live in dormitories.

3. Ask who does not eat anything for breakfast (or who eats a certain food for
dinner, eats lunch in a restaurant, has dinner at home, etc.).

Such tasks require each student to provide specific information about all the
students in the class, including names and numbers. Reporting back to the class is
an important part of such tasks.

Presentation (3): Demonstrate by gesture or some other means that you like
certain foods and drinks. Ask individual students what they like or if they like
certain foods and drinks.

P - - ] [4 % & z - LI 1

R OpA L P [ PO R Sl KA (995 [ J

TRV B PRE IO

A ol ¥ S Gl o

Practice: Present and repeat the five forms of the verb c»i which will be needed

in the activity. List them on the board one by one, making clear reference to
person. Drill until reasonable fluency is achieved.

2 2 3 2 .. 2 8 s 3 =

s YO TR Ao ) ‘s..a|

- - - -

Application: 1. Ask who does not like American coffee in the class and report
that back to the class. ,
LSV bl IS feos o Y

-
.

N o2 Y
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6 Presentation and Practice

TSV T o0 Y Ly SO

2. Ask how many students do not like American coffee and report that back to the
class.

P T T . I
SI&JY'BﬂlM/WJ& \
.Y/‘..:i \
RO O VPO V% A B

LESSON 15

Language Functions and Objectives: (1) Describing activities, (2) schedules,
(3) telling time, (4) inquiring about people.
Exponents:

.;E\Se ‘iﬁ; ¢:J,S‘l:s cz)u:)..\;l -\
.’uﬁ N! "Ll.;) ‘Y! ‘wb ‘CJIJ ‘Mlj 53.\")" lﬁul Y
v dell B dega/ s glis LY

-

o £

Presentation (1): This is a review of previously covered verbs. Present in a
similar manner as in previous lessons.

Application: Use similar activities as in previous lessons.

Presentation (2): Use an actual analog clock or make one from cardboard.
Show different times, and practice the pronunciation of each one intensively.

Practice: Show random times on the clock and get individual students to say the
time. You may also draw clock faces on the board, showing different times.
Number the clocks and give out to the students cards bearing corresponding
numbers randomly ordered. Each student should tell the time shown on the clock
with the same number on his/her card. For further practice, conduct Drill 21.
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Drill 21

FWIEY e Ll

g 1 de Ll il

Sal ) Ll ol
el Sl L
PRI R e
ity sl e L) s
RIS AT RW) 156
s dalalt e &
s ksl el oWl
AL W el b

Application: 1. Ask at what time your partner studies in the library.
il S s el B 5
A I el g 2aSUl 5 sl ¥
Presentation (3): Show an actual schedule or your calendar. If necessary, fill it
out with appointments at different times. A contrived calendar on a transparency
works well. Make sure the handwriting is clear and the names are not too unfamiliar.

Explain at what times you teach, or go to classes if you are a graduate student, and
at what times you meet with students and other people.

Application: 1. Have the students replicate your schedule in writing, using
information relevant to them.

2. Ask at what time your partner has a certain class and report that back to the
class.
1y ol /olsl, /b das Ll Gl 5
Gl el s b gie Y
3. Ask whether or not your partner has an appointment today. If so, inquire as to
what time and with whom.

87



6 Presentation and Practice

s .m,.. e

N/

§ cpo C‘

/IS, Sl

Tefas :.:.u;;i g

hadlly 21 2Ll s

cadlly Lo Tl i ey 1 3Ll i sl sy nkie gt

- - S g o L

Presentation (4): Explain that this is a question word used to inquire about a
person. Ask questions about who does certain things:

$ Wl s e
Ss..JS\LJI S o :,.,;\...._; o
Mol Ll 0580 4
fosens 528 Bz L o
Application: Distribute cards on which questions are written. Each student should
ask the class a question containing .4 to find out a certain piece of information.
You may tabulate the data on the board or on the overhead projector as the
students elicit them from the rest of the class. The questions may be written in
Arabic, in which case the activity would be one of reading and listening
comprehension. Or you may write them in English where each student must
negotiate the meaning on his or her own. The questions may be similar to those
listed above or to the following additional questions:
5...‘5)‘,3 .l.‘[,.»j EJL;a ::U.GQ:O
sl odlad 2 de o bie
sl e o

- R - -
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LESSON 16

Language Functions and Objectives: (1) Describing people and objects, (2)
describing activities in the past and present.
Exponents: 3 ypica /b /6 pund Ak filan S )
3 i /183 3y /3,08 Sl
ity [ lanin /3558 / 15U /T /8 T 6,
Ssb /sy 32
RSN STVOM VROV S T WP, B [JERRCTYOR X Bl Gys ¥

Presentation (1): Use graphics, yourself, and the students to illustrate the examples.
You may use clt/.J with these adjectives to express the lack of such attributes.
b i iy b il e
Sub /b Ul
Practice: Using the same pictures, have the students produce relevant nouns and
adjectives:

< P2

Practice noun-adjective gender agreement and the most common forms of _...J by
conducting oral Drill 22.

Drill 22

L b Ul

b >
b o

S o sl

[JIOO U B ™~
N (e 2 »
Jyead Coud U Gl
el Cld U I8
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6 Presentation and Practice

Ak el b Jusb
P 2 FATEVS olaz
Application: Ask if your partner has a tall brother and report this information

back to the class.
Shoob i (L L

.J..__,L’Clg_g.\:.’;:_,...gl.\!/.d.;}‘cléxﬂ.;j Y

usb ke pud/lie L

Present in a similar fashion descriptions of a house, an apartment, and a car.
Conduct Drill 23 to practice noun-adjective agreement.

Drill23

.BJ..Jn:a . S

i 3y e g
S 5l g_.;..\:..,c- oy
R PR3 e e S5
A 5 e S
LUi 3G S L..;Ui

Application: 1. Ask if your partner has a recent-model/American/Japanese/
German car.

T /i /Sl /ity 3,0 e
g 5w i ud /32005 5L s—u‘w Y
2. Ask how many students in the class live in a large house.
S G S Ss Jo
.Y/‘..'J \
S ot P oS b s
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Presentation (2): Draw a calendar page on the board, or use an actual one, to
illustrate present and past time. Contrast statements by using the negative particle
L

LG L b BT LY & gL s

EAATEE T TR AT

it S Lo SIS g ls ] L B33

' Gl Tmald 1 591 L LS

uS\LJlusgg,u&., " RIOEO i R

' oS £ B S

ol 51 B 2 Yo 3 Lo L Bl gL T3

AU S A ISl 1ay

Application: Ask if your partner studied French/went to Syria/lived in a large
house/read an Arabic magazine and report this information back to the class.

PV EPRCTI VNN JONGE JOX S ST FORS Y2 W[ 811 RO PR

S N/

o A B L s (L)

LESSON 17

Language Functions and Objectives: (1) Describing activities in the past,
present, and future, (2) days, months, calendars, (3) reporting speech, (4) expressing
sequence, (5) comparing and contrasting, (6) expressing certainty and lack of it.
Exponents: Liasdd (gl cqgantall ple pds ‘c.!.&,, SK
(S 05l il perad e La¥l R PO S, RCON | PUVECITOVERER |
558« U 5 S 005 T T 5555 s 0T b 8T B

J
ol 36706
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6 Presentation and Practice

-

J:Aji tJ‘,bi c&'.’):\"i (J-‘?i (Q.J’ ~i t}.@i ‘J;ﬂ‘ 0
Sobl A
Presentation (1): As in previous lessons, describe activities that are in progress
or took place in the past:
s/ s 13
1o Lo CH8T 13U/,
Present the future with reference to a calendar page.
- 2. H Y an ,: - - R P
ol gy sl dl S 3 IS BN GBI 5 USGL 31
0l o G2as il GWI G5 3 Lyl J] Cons
bl s od o U WGl Bk 5 T5T st 3 B3
Application: Ask if your partner has been to Arizona and if he/she is going to
Florida?

Tzl ] b I /SR o SUgzsl ] o
Presentation (2): Use a calendar to teach the days and months. They need to be
spread over several sessions with plenty of practice to be retained.
Practice: Get the students to write the date on the board as a daily routine.
Presentation (3): Ask students questions and report the answers to the class.
Sl eyl b
Al G Bl Yol dyiy
Application: Ask if your partner has been to Arizona and report the information
back to the class.
S0l Jlcws b N
N/
Lol JCES (L) Bl gsildys,

Lzl J el (L) ) Ll 3,35

Presentation (4): Use a calendar to illustrate %_s; and J—3. Then use &3 1w to
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describe a sequence of activities. You may use the same technique with (3.

W3 day STl ] Fs il o> Say Gl | Eudd W3 g dald] S ol
A O W5 Day palall 3 ST

Presentation (5): Review all the adjectives covered so far and list them on the

board. Compare objects and people and list the comparative forms next to the
adjectives. Get the students to memorize the pattern jasi.

il G g ST 2 8 S

ISl 1 o Ul b el e 3 L S
°u:“.)l-.’ ;-‘ st i j“’:’wiw Farl s
L b e ST

-K;u‘i o LY Srol s

Practice: Conduct Drill 24 and repeat as necessary.

Drill 24

NS B VA A

Jao Jear
ol oy
o s
Sail Py
S 5

e koo

Application: Ask if you or your partner lives closer to campus.
RECESERE S
Anald] J o 0 DA Sl Ly
Presentation (6): Explain that 4i 551 is equivalent to “I think that.” Refer
students to section 3 in the textbook for out-of-class reading and explain briefly

that the noun following 3i is < ,ai (accusative) and that it is marked by a fatha on
its end. Using a map, pictures, or realia, make statements relevant to each one.
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6 Presentation and Practice

Make sure that the context is clear. Examples:
. T EPP— . X
0dn e 6931 5,0l a5 b
. - [ P e 4 .
it oo Al IO elag b1 b
o ’. F P R . T | €
M oo 8T TR Lin 3 B
- P e 3 .
A S ol L 5T b

Practice: Conduct Drill 25 for case and gender agreement practice.

Drill 25

oS a5 LB

RS AT AN o
o Bl AL ]

il o 51 b1 o
SPORANI A RAA AT

il Sl 5 b Sl
AL St 57 L Jear

Application: Ask how many students in this class think that this is the largest
campus in the U.S.A. (or any other country).

fhnols 8T Wil o Bl o
N/ ¥
Amale 5T Ll 5 ik S L

LESSON 18

Language Functions and Objectives: (1) Describing the four seasons, (2)
describing the weather, (3) partitive nouns.

Exponents bl Ot 13T e Gl i) Al sieall (as Hf (Jad

SRR C RPN RCCETE PAFCIN o PRI TIN R OO B RCIRY I
bl s /s £l bl (Sle paim e il ol oyl ol LY
gan Kopaar gl ¥
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Presentation (1): It is recommended to use a calendar with photographs repre-
sentative of the different seasons and months. Start with the present month.
Pronounce the name of the month clearly and have the students repeat it several
times. Write it on the board. Present the two adjacent months, using J. & and s_a..
Write them on the board along with the current month in their correct chronological
sequence. Practice the pronunciation of the three months until learned by heart.
Present the season that corresponds to them. Do the same thing for the rest of the
months and seasons.

Practice: Repetition of the twelve moths from a list, preferably on the board or
overhead. In this manner, both visual recognition of the names and memorization
may be achieved. Conduct Drill 26 after reasonable mastery has been achieved.

Drill 26
L LLis dag )i

L r0- 3

T sy Gl Ol

less 22 5 LG
RANPARTIRA ol

YV A Jii

ol 0 55 s

J,J:"l Ja L o

Jo Gyt .J.m st kst

u| RN o

ol 335 S Gyt NELNe
j,mwmmwulww 1 Gy
A Gy 38 TN el N el
S Ll 8 I opls Jas
Ll 3G S8 ek Sl g

131 5 LLs L

Application: Ask your partner when he or she came to this school and report
your findings back to the class.
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6 Presentation and Practice

aslall sda I < 31/81 L

bl it b sFT Y

ol gt ddaalall sda ) ool 5T

Presentation (2): Set the context for these weather-related terms with a chart
representing a weather forecast, such as the ones in Lesson 18 in the textbook. As

you finish presenting and practicing some items, make changes to the chart (e.g.
temperature, wind, rain).

Practice: In addition to repetition, these items should be used regularly in order
to be retained. As part of the warm-up phase in every lesson plan, make providing
the complete date and describing today’s weather daily items.

Application: Ask which month/season your partner likes and report this
information back to the class.

alad/lond oo/ 1Y

-&J'J&Aﬁ/&'x}ﬁ;’ai \

e Qe et 3 S

Presentation (3): Explain briefly that )& .,as; and 1kt % are nouns and that they
form idafa structures with following nouns. List the three nouns one by one on the
board, practicing the pronunciation of each one well. Place a damma on the ends
of these words and repractice. Make another column on the board of nouns already
covered, which can form meaningful phrases with the three partitive nouns. Make
associations between the words in both columns and place a kasra on the end of
the words in the second column to indicate case.

Practice: Have the students form phrases from the two columns. Practice the
pronunciation of each phrase, paying attention to case markers (e.g. 3!l skal).
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LESSON 19

Language Functions and Objectives: (1) Describing daily activities, (2)
asking someone not to do something, (3) explaining reason.

2. s 22 8 s s 2.2 2. .

-8 . . I
Exponents: o phad b bl Al gay Jeuky paion poill o pagh )
SLRYI/SGEN Jald ) S G
NS/ 55/ SE Y POy
oY
Presentation (1): Set the context by acting out or using pictures and objects,
then model and practice different sentences describing daily routines. Help students

to make relatively complex sentences by adding an adverbial phrase to these
sentences, €.g. dasludl delull b (agil.

Practice: Have students form sentences, such as the one above. Practice
pronunciation, then change the subject to the second and third persons, masculine
and feminine. Conduct Drill 27.

Drill 27

Lol Lo Lol i ags]

Dbl Leladl b a4 s
bl e Ll UJ A o
bl Teldl i agis il
.z..._.L..n 2oLl U.e g il
.L;L,.JI Euu..n b g lw:sl:u.ll
Lwsliall delid) o (K kG
Al e Lll i (K i
sl Ze Ll o S s
.i.....:.:LuJI Em“n o &G ”

Application: Find out from your partner at what time he or she goes to bed/gets
up/prepares breakfast/watches TV. Report back to the class.
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6 Presentation and Practice

Y -

SALE/ solaitl ( fuanS /gl [ald a8/ sl ipa B/ Tl B i
¢ k!

Lell ga;,gnl’,i;;‘n/*u?ul el gzz,;;;i/.staunf_;ul o poil ;C;ai Y
caailly Lussloall Zeludl b Sl Sabiad/iuaitly ZagLuat

ST codeladl i gl 3G LAE

Presentation (2): With the appropriate gesture, ask students not t? do S(‘)metlling:
Shanll e 1o/ A/ Sy

Ll Guys Segie | paal/ geail/ (s ¥

/AR 1335/ o s

pakadl &lls i | J&‘é/gku/j?a Y

Practice: Ask individual students to address a male or a female student or a
mixed group of students, using these imperative forms. Specify the content, write

the student’s sentence on the board, make the necessary modifications, and practice
with the entire class and individually.

Presentation (3): Create a hypothetical situation and explain it, using =¥:
55 guie Gl JY 13l AEL U
LA Usuu)uu? M La.Aun.\.IJS:Ln
_,l;wda!l ,ﬂ kumllu_n I._u”hunusw ¥ sl
i el u:‘lgl N ?onlEs oo il

Explain briefly that when ¥ is followed by a noun, which is its subject, this noun
is in the accusative case.

Practice:Use c¥ clauses with full inflections and practice to help students internalize
this usage. Conduct Drill 28.

Drill 28

sl S0 Y

ey S Y s
RS TR \suad
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§ paual 2l 5Y aal
Qs cani oy Jusa
Looa a1 oy Slatl
- ALY i
Basas Slall ¥ s
Syla Hlatl By s
» - - &

Jaine Luilall Y Joias

Application: Ask your partner why he/she studies at this university (you may
need to provide students with useful vocabulary items upon request).

Slaolall s3n b fpeay /Ly 130 Y
- E - - - = - - - % f
B S/ 65ben/ fhde e Basns/ S e upd LY Y

LESSON 20

Language Functions and Objectives: (1) Describing activities in the past,
present, and future, (2) expressing reason.

Exponents: I8 gl L0l gel€ut I add Lopall el Y

3 b Ul g

Jadll cafallyt Y

Presentation (1): This is primarily a review of previously covered material.

Describe things you normally do, did, or will do and have students replicate those

with modifications.
LAY Salal ¥ (cheailly Losluall eciuailly Lwalall) 5 putlall deludl b LAY lalasd
Nasyoli I cdd b (pall iy Al o Gall) Cuiall b sl I el
".'r.d . a. ‘:’.a: . .f... " o,l.‘
g.aLA:\.ml 295 S g (g..l."dl O3yl c‘”,u) UIJ:.‘JA ‘,_5" %r.'ld 9.“' 20k
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6 Presentation and Practice

Application: 1. Ask how many students in this class watch the news at 11
o'clock and report this back to the class.

% e Gulall Leludl b SLaY) GuualaS/ialad Ja
P . . .Y/‘.;f. }
Soitie Lolall Zeluall ga LAY poalits (Mo Luad )
2. Ask how many students stayed in a hotel this summer.
silall b 3ub i eli/alids
il g 305G A Y U
3. Ask who will visit his/her family on the weekend.
Spupsndl e i eyl Sy S Sposne) bk it S a )
’ gy 3.11; I P i JSly Lt Y
Presentation (2): Express the reason for doing certain things: )
e 31 8,00 b s I3 Sl (el
Frest u.. A 3 591 Gugys gtie
g s 0 e o gl
Write the main sentence first after you pronounce it several times. Have the
students repeat it. Then provide the reason next to it. Practice in the same manner.

Practice: Call on individual students to provide main sentences individually or
collectively. Assign one student to write the sentences on the board. You may also
provide main sentences for which students provide reasons:

(Ualalls Taalall 1 3T 3l 550 guie ud

(gat! Tiie i S ] 3w ) Tsppli b s STy
(ol (g KT L) ol b (s ppkas KT Y

100



Ahlan wa Sahlan - Instructor’s Handbook

LESSON 21

Language Functions and Objectives: (1) Describing events, (2) providing
personal information.

-,

Exponents: <o) DT e ¢ haill sie ceimill e oSl e il 2\
g Al gola i s
ol Ayl Kl LGy 5dgl Fyls Y
Presentation (1): To set the context, bring in items or graphics representative of
the different occasions and festivities you want to present, both Arab and American.
Point to the object or picture and ask pertinent questions. Write the answers on
the board and practice the pronunciation of each, e.g. (assuming a Christmas tree)
( J;:.’:;) Ssia Lo
ER VS SAENTS S
- i4
(U1 EslS 5 ) Sanball e Ty e
(sl olall ) 520 g
(s cotan o) Sl e i Gulill KL 13
(ol g0 i ) S0l e i gl Gl
Application: 1. Ask your partner where he or she celebrated Christmas, for
example.
Sopnady Tasiw ple b UL wany clifial/eiial 5af
gl g o dn B X
2. Ask how many students celebrate ,hill s« in this class.
il way pliial/fiiaS S
VST
ccall 138 b lall s liia R B3E
3. Ask your partner what he/she ate on July fourth last year?
§(asad oo gl 1gf) DY) s b oKi/eKT il

£ - 2 * 3 .
2 .

Jiai, Ladspa K1
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6 Presentation and Practice

Presentation (2): Establish context by showing an identification card on the
overhead or, if not available, blow it up on a piece of cardboard. Ask the person’s
name, date and place of birth, and any other relevant information. You may then
use the blackboard to fill out biographical information about celebrities, members
of the class, or yourself.

Practice: Have students go to the board and fill out information about real or
fictitious people.

Application: 1. Ask your partner his or her date (not necessarily the year) and
place of birth.

o r 0 S

teily/edy G N
JobT O Coptially gualdll i @iy ¥
u.u;/;m; ;,au \
4..u..\4 ‘_,A :_,:d:, Y

2. Ask your partner the name and location of his or her elementary and secondary
schools.

TG byl Loy T Sy sl Lo )

A

3. Ask your partner at what age he or she owned his/her first bicycle, dog, cat,

computer, car, etc. and report this information back to the class.
2

Qi.abd J,I s..HJ-M-ul/g.\-iJ.uul ¢5| gﬁ \

b)u&@LJqu@(AIJJJ"JSJLA ‘&I \

LESSON 22

Language Functions and Objectives: Describing people, activities, and past
events.

Exponents:  Jiial «iall cali wla .ml Hla I JE Jai) el .;,.{,1 .’.df,

,r} o e - r.lo

CJJ.A t\a.lc‘)(uu.u‘)td.nc
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Presentation: First introduce the new key words one by one and list them on the
board, practicing each one adequately (go back to the top of the list every time
you increase it by one). Select one or two well-known personalities not covered in
the textbook and brainstorm the students to create a profile for each one containing
information on their background, activities, and significant contributions. You
may need to provide a few additional vocabulary items. In your elicitation of this
information, use key items covered in Lesson 22 and before. Write the answers to
the elicitation questions on the board. Example questions:

e g -ﬂ; e

aly Ol

Soupd 1alay Guoa oyl

o 1 G 5l 3o 00

o, 505 51 08 1 1

Spdas el o Salsily 553 4 Ua
. s

ag) poal Lo

SsuS udll Gl

RN 9333 Ja

sud) o

sl gl Jasll sl L

Application: Divide the class into groups of four and ask them to create profiles

of well-known celebrities along the lines of the sketches you have created and
those in the textbook. Assign one student to be the reporter.

LESSON 23

Language Functions and Objectives: (1) Describing events and activities,
(2) expressing frequency, (3) expressing exception, (4) explaining reason.

Exponents: .l i Gulill Jilod Lol b oulill asas OLal) llbe cwe .\
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6 Presentation and Practice

- £, [ T L L A I R |

u..,.;,nuar}‘l
Yy
\AJAJS¢ULUA:AJ.A -y
e Lo Ay

NP I R

Presentation (1): In the context of Ramadan (with pictures and greeting cards, if
possible), describe what people do:

HLak) b pulilt ,:Jm;

UL““J 9-' L‘A*:* r’c-u-w u‘.LJI JJJ-'

olda, e (B H.M sl J.uu....u

casall o Land pgusal 1] 550 olilly oulall

sl b LMH..A.J«,AJ ‘mbrws,)wul dsis

In the context of a toothache, present the words needed and make descriptive
sentences:

et o el e ()

gt b ol e (51S)

gl s (O5)

W s

el ol 1 cundall il

Application: Ask how many students in this class fast in Ramadan.

uL“MJ 9-‘ u‘\-nJm-'/er J-h \

Y/‘s.a.t Y

Presentation (2): By appropriate gestures, present the key item (s ) in this

section, practice its pronunciation, and write it along with its variations on the
board. Involve students in answering questions containing this item, e.g.

Sl 59 ] @i 5

B, Swo s LA

|J.4 u)Ln/g\.U.A/bJ.A u.\.hd L

—
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B 58, .

S e &Gl ,8
- s ', .: :ul/ -
ol (8 eliyial 55 850 oS

CESE T 2 .
oy ayl Laggl

L
i
b

Practice: List the sentences on the board and have the students repeat each one
as it is written. You may construct a sentence builder on the board from which

students take turns composing meaningful sentences:

24 - F PN -1 ‘.

b p4 ‘:‘.‘)"‘l - -\"‘ JlJ

oW N (ST <)l

o . o
. % 0

ol &) o ) calo

- , - -
1 las Gl i L8
..:f,’s

Application: 1.Ask your partner how many times he or she has been to Disney

World/New York City/Chicago/Europe.
Sl /e pg0s Tisa/ 02 et Biadle/lyy G300 @33/ B o
o 52808 55
2. Ask your partner if he has had a tooth inflammation and if so when.
Spupall b ol diie € Sa

.-

2. Ask your partner to whom he or she has written a greeting card.
Guslas Gl @ ad
 SlEsaY/ dasal/ 50l

\
Y

Presentation (3): With appropriate gestures, demonstrate the meaning and use

of Is L. If there is a student absent from class, you may say,

ot L Salall o S
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6 Presentation and Practice

Other possible statements include:
¥l o lae L.).J;U’sm 1 b Gy
JmuL.,. l.\r. L“Jusn qulsu’.\liv;

}ﬁ!u

-‘Jﬁ I.mL. uL.wmu.uulua u,,

Practice: It is important to ensure that students produce the correct case ending
on the noun after 1= L.. It must always be accusative, marked by fatha, double
fatha, or .. Write one or two statements on the board and have the students
produce two more. Ask them to provide the correct endings and practice their
pronunciation.

Presentation (4): In this lesson, three structurally distinct ways of explaining
reason are introduced. Present one structure at a time, practice it, and use it
communicatively. When students exhibit reasonable mastery using the structure,
proceed to the next one.

A. Explaining reason with 3¥: Make clear, contextualized statements and explain
them using Y. Explain briefly that the noun following ¥ is its subject and is
accusative:

P

(followed by a pronoun). Lg.s Ju.. 4..9 la ‘d Lew usuu
(followed by a pronoun) A, gﬂ P J,.Ln =Kl L
(followed by a noun). <, 3 wlall o U.u.r oo ol
(followed by a noun) .«Jiia i J,a]l oY f.lJalI ally o Ki

B. Explaining reason with ..__.,: The same procedure above may be followed.
Point out that the noun following _ii. forms an idafa structure with it:

il S G g

C. Explaining reason with 1: The function is performed, using os.aill  ,LaLl:
AN LU ) a
LU i Lyaayald G 30
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Application: Ask your partner why he or she studies at this institution and
report this information back to the class.

Saalall 038 b fpauyi / Gy 13l

A all Bl Ll )l Y/ L S0d 0 08 / A e i Y Y

LESSON 24

Language Functions and Objectives: (1) Expressing opinion, (2) describing
activities, (3) describing place of residence, (4) describing the neighborhood, (5)
expressing intention. ‘

Exponents: luj oY & 9_:.;.3 A

P

Sy caelo Jan JEI Y
glias (K BIA AT A laye il wla s uju‘u&._uy alygols ¥

Lot s v LR B
\”Mi.k‘;& ‘s.l.LA“SJ.n.AA Jha:uﬂy;mJA‘uH:Wu‘tS‘)w‘ rl:;auﬁa £
.Z)\:i cl_ua:s ¢;,~,’l ¢JLuu qj.‘u ¢ tJ..lLﬂ-a ‘?L‘I ‘..\:u..r ¢g._\£J.ﬁ

Y. ¢ s %’ o
d.lna."u.iu_oU w3 ool OF wyl -0

Presentation (1): Make statements that express an opinion. They must have a
clear context or reference. Preferably, they should be supported with a reason:

r’ﬁ

il LO-;'-L"J“ ‘_;y Lo *eo-’-s*“".” L

Dkl jigans (Y Laoalie 5ua3hi Sl

Practice: Elicit sentences, such as the above from students and write them on the
board. Practice the pronunciation of each one.

Application: 1. Ask your partner which city anywhere in the world he or she
would like to visit and why, then report this information back to the class.

L B

(SJJ.)"UI M/wulummuul \
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6 Presentation and Practice

Alall 6t Ll (S 6 ¥
Al o 2 Sanl WY Gyl Tl 038 0 L Cad

-,

tw g

2. Ask where your partner would like to be during the break and why, then report
this information back to the class.

Ul 3 35 51 G /Al a5 5T 05 5l

e 39300 Taka b (0sST O Wi

] sisl \

S G LSS Bl LBY Y

K Gl Ly 850 Bia Y ppmgss Bae 3 0 TS Buh

Presentation (2): Elicit information from the students concerning activities they
have been involved in:

L] - ot L - - :.~ . - . -
Tlags oS Sl (pl S0 po S e Sl Dasa H1) e
o  t - - Claen S et L

Practice: List some of the elicited sentences on the board and practice their
pronunciation.

Application: Ask how many students in this class have been to X and report
back to the class.
UKL S da

NS X

Presentation (3): Describe the inside of the house, preferably yours, with actual
pictures and an approximate floor plan drawn on the board. Identify parts, appliances,
and pieces of furniture and write these items on the board. Practice each one as
you add it to the list along with all previous items.

Application: 1. Ask how many bathrooms your partner has in his/her place of
residence.
ey b o LS &
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2. Ask if your partner has a refrigerator in his or her place of residence and what
color it is.

C

'*'dlu P ..\lJ.- d..uc. \
YR
iyl o )
oanl Y

Presentation (4): Bring pictures showing two neighborhoods, preferably a typical
one from the home culture and one from the target culture (anywhere in the Arab
world). Describe the content of the pictures and write the descriptions on the
board. Practice the new vocabulary with reference to the pictures.

Application: 1. Ask if there is a doctor’s office/insurance company/bank/park/
bus stop/lawyer’s office/grocer/restaurant where your partner lives.
o8l & plads I /eplila iy /s /i oo /opels it/ Salie Wangal N

2. Ask what there is opposite/next to/above/below/near/behind/to the left of the
place of residence of your partner.

bl 5l /G /L350 s ilay/ s S 3L

LESSON 25

Language Functions and Objectives: (1) Describing activities (2) describing
time and place, (3) negating future time.

Exponents~ &y ‘,n il ilisal uly g BRI B0l &g 2
il b caatln Ll b elnl Sl @l U I Sl Gl A
Lass it

s 28 2

JA”‘.JIYLA“M MJ—\AL\AL)SA-AA GL.M(LS.UU.IUMJJ| Y

2 0~

S I AT Sl ¥

Presentation (1): Describe some similar activities that you have done with the
help of a map, pictures, or realia. Present one sentence at a time, write it on the
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6 Presentation and Practice

board, and make sure the students can pronounce it and understand it. The list of

sentences should constitute a small story. Examples:

Ratdd

gl ;,;,\1 JLA.....Jl o 1K 4 L qu u,su

R

bJ-IA-AAbJ-L\JUJ)A
,As;.,r,hu..‘,,luubu
L....a.ll UJL\.UU.UJ.ulc-Ag..\.uJ:;

Decide with the students on a similar context and elicit sentences from them to

make a story. Write and practice every sentence.

Application: 1. Ask your partner what he/she bought last weekend.
8 gudl | U b Eusidl 1k
Ty il L/ K Sl

2. Ask your partner if he/she took any pictures with his/her friends.
Selilisnal o Tysen Sl Ja
A /ps

3. Ask your partner what he/she sees from his/her bedroom window.
Selagh B8 i e /65 1o

s w3

IR RN CAPYA AP

\
Y

Presentation (2): Describe activities and the time or place they occurred. List

sentences one by one and practice each:

. L 2 ,ee

. e S L8 ..

gif.\.a.a:ﬁ.aiu‘! YLM?JQ:\:\-I:I-A
P $ .) -

comel e luss Lalid cinaliss

* - ¢ - LI

Application: 1. Ask your partner what he/she did on Saturday morning.
NE | f. ,,1 ;-'L;A clad 13k

r’,ﬁt ﬂﬁ"f’
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2. Ask your partner if he/she walks north to campus. )
aalall JI YLt G/l Ja
RO R PR
Presentation (3): With a clear context established, mention one or two things
you will not do in the future:
Ly °JL“-“ 5 3
.;lS:.ull b i JI )fLal Ql

Application: Find out one or two things your partner will not do on this weekend.
Sp gl e b il of ol
it Gl o ol e il o Y

LESSON 26

Language Functions and Objectives: (1) Expressing preferences (2)
expressing degree, (3) expressing frequency.

Exponents: .,
ASHall o Chatt Ll 5K :.E.silv&,:;sg 2\
Ayl .Jsg..ma
Jia§ s tials m;ii,.mnr&u (- Culuau )l.\lnpl.ﬂl walal ¥
umJlJmaL.JIuLJI SLal alad bt mlg...uﬁn 1,301 Pm _Anr X

/5¢ .

(i pe il dl..s caals . L\nJa u..l;ll i .._\.AJI LJl:.

Presentation (1): With the appropriate context, state what you like and do not
like. List your statements on the board one by one, practicing each one separately.
Elicit similar statements from two or three students:

B az Ll

P

.Q.Ala.” u‘).l‘,s.m”J.aAﬂ

b Jﬁ -2

,ﬂumn ‘,,,ua
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6 Presentation and Practice

Application: 1. Ask your partner what his/her favorite fruit is.
salails AT PR
cG/pl/ia el s ¥

2. Ask your partner which school subject he/she likes.
sehadBSL G
um/ulmu;l/, Lisall /e, 1 il u_m,é. Y
Presentation (2): Make statements containing adverbs, such as 1.5 . JL TR
Tia. Write them on the board and elicit more of them from the students, making

any necessary modifications:

Lo 48 o 2 8. -

l.ua Lu‘,.dl ‘aJS.‘I

T, ujumyl alalalt el
Nmaé’m-cmww 1l
Dyl i T Jud Sl

Application: 1. Ask about one thing your partner likes a great deal.

8 el il
|)$;La1lwuau A

2. Ask what one thing your partner does well.

uca Jaid 3l
AT A T I

3. Ask your partner about what he or she knows very little.
ciui Gpd il
Suls S &l el Y
Presentation (3): Using an appropriate context, provide statements containing
adverbs of time and place to express frequency. Practice the pronunciation of each
sentence before proceeding to the next one. Student-generated sentences may be

checked for accuracy collectively with changes suggested by the students
themselves.

14

Jabelud! i Qaalalt ) 57 Y
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gl dylt Lelidl i g5k Ki
ol & il &)

Lla L..ul de Ll LaT Salsd
Ll s.l.ua” b ol I ,.u

LJL; f.u.u U,l_;; Ui

Application: 1. Ask how often your partner goes to the movies.

o o PG -

Slaacdl M) Cpiail/C0E 550 o8
) b 8 Laedl 1) S

2. Ask how many students sometimes have dinner at a fancy restaurant.

s, -

¢L.L.;l .ua)ulu ‘_,a u«.ISL./ﬁu Ja
.&/‘u..
3. Ask when your partner most often watches te{evision. ..
‘v.‘L_tII.E :,LU':H uf.s:nl‘h:/.\:ala:.: o
sl gl SN Salad

LESSON 27

-

Language Functions and Objectives: (1) Describing geographical locations,

(2) describing countries, (3) expressing exception.

28,0

Exponents: ‘_,,ﬁ..u_lg.w.dld.lu LHJJI‘,;JIUJH,L.JC.M
Bosd asia Jlacd uﬂlwu)a.llu.....l.lﬂllnnil:\;;

el ymia & yya cpald o live o LgsH obas s delin el S il Aa e
RTINS ‘L.m

V1 L3l Iy et 9] anl ¥ Daf V) () ey T L Slpill
Jana

-

-

Y

iy

Presentation (1): Use maps to describe geographical locations. Introduce key

vocabulary items first and practice them (e.g. ci,2 (3t wapin wJlacd .4l iflas
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6 Presentation and Practice

Point out specific cities or countries and have the students produce descriptions,
using appropriate words, such as those listed above.

Practice: Display the sentence builder below on an overhead and use it in
conjunction with a map to help students produce descriptive sentences of the
locations of some Arab cities and countries. There is more than one possibility for
combining words. Preferably, a student should be able to produce a sentence and
demonstrate it with the map simultaneously.

;;—.u*—” ol Loy
. ’ s - T 2
Sl sl P oud 3 5/
T sall Sle wsSl | WSS ALD
Tl ahuall s | el oo PYH I TRy TR
Ll g sl
el LY Ll il

Application: Divide the class into groups of four and have each group produce a
description of the location of a certain state, country, or city. The reporter of each
group presents the description without mentioning the name of that entity. The

rest of the class should guess its name. A map of the world should be displayed
for reference.

Presentation (2): Using a map, provide a brief description of a certain state or
country, including location, area, population, and features. Drill each word and
phrase separately.

Application: Students, in pairs or larger groups, work on similar profiles. Each
group presents its country of choice with the use of a map.
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Presentation (3): The students should read the explanations in the textbooks in
section 3 before coming to class. Make statements expressing exception along the
lines of the examples listed above. Practice the pronunciation making sure the
students understand and can form such sentences.

LESSON 28

Language Functions and Objectives: (1) Expressing obligation, (2) expressing
possibility, (3) describing habits (4) expressing preference.

Exponents: .
I,&u G o elde i b up ST U e N
Jaii/l ﬁi/uxu/uuu/wi ol usu X
o2 JS/Lu..\L..‘J' Llull b 1K by salaf ¥

] 5 —J d s £ 4 ’ & —‘ r,r’
Presentation: (1): Make statements about what students must do in your class,
for example. Write each statement on the board, practice it adequately, erase it,
and have a student or two try to reproduce it, e.g.:

aaall M 1530 51 J el Ll & u;u.,n Sl

NI el b Guall 1 15305 51 oK

Ll 6lass LS 5 R 3K e

e e 910

Application: Ask what your partner has to do this weekend and report that back
to the class.

"auﬁ_\,.quH.nLq_nchu.nulm/Ja.m uld.xlc l3le \

el 3L wéu/uwm Jeuil/ 0,2 R oj; Y

ik GRE T L se

Presentation (2): Make statements about the possibility of performing certain

activities. Follow the same procedure described above.
Sl ] 8,0l U 338G 5 U0 1S
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6 Presentation and Practice

G"‘"“J dJLH' PRV JAAI ul g.ugn: b
Mr\,&lbhl\,m l,.us.n' 'ul us.u

Application: Ask your partner if it is possible for him/her to buy a new car at
this time.

S{f; ..\:.o_,lmwuld.&;l \

Afpai X
Sasia .UL.“WUWL.AL“_J,. L,wm.\_-‘wl.uw_wunmusuy \

T

o

Presentation (3): Describe habitual activities with a clear context:
g S Cheailly Leaaliadl Zeladl i Sl U5
s L Yy L 1
Application: Ask what your partner does regularly in the morning and report
this information back to the class.
Spball i fale Jail 13l
,L.m L,_n z_u’:“.'b askd oS ¥
JL.;w‘_,n peiany aypkd JGL LD
Presentation (4): State your favorite things and write a few of them on the

board one at a time. Practice each before asking students to provide their own
preferences.

AR R S [ RRATY

o wn MIﬂsu

Application: Ask your partner what his/her favorite food is and report it back to
the class. o

sditl fatads L

AN/ 5l /sl fsill alid Y

gt SaB Lt sl
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LESSON 29

Language Functions and Objectives: (1) Describing professions, (2)
describing travel-related activities.
Exponents:
ml;‘a mw u.u]n an R
JUnlle.tUa." g_u..\Lc l.t.n\,.x‘h.nla”ull LC"Jl-‘“(S,L“d."‘“‘ Jld.a.au.”oJJLHLs‘)le Y
‘Ll.ﬂ'.;” cal€ u]\,yl QJ.L'LnJUn.ﬂ b‘)s..h s..u‘,.u.u' udanJMoMui LJJ.. LAJ:.J.AU.G
FLHLA da;“ U’” JLL.‘.” J.‘A\, i U"‘h‘ |J&h .la| ‘n]J L,uLJL. ¢AAJJ.A

Presentation (1): Elicit professions from students’ background (their family and
friends), list them on the board, and practice their pronunciation.

Application: Ask what one of your partner’s parents does and report it back to
the class.

Ul Jors 13l

U.l;;a U’"l Y

.;.ia.a.a JS:!Ln J.:l \
Presentation (2): With the use of pictures, describe travel activities as above.
List each sentence and practice it well. Have students produce a few sentences,
using the new vocabulary.

Application: 1. Ask if your partner has traveled by plane during the present year
and if so, how many times, then report this information back to the class.
el 838 5 5Uall e yilis Ja N

Afpsd Y

“c.unL..u ;:,.erS \

e @il ¥

all 630 55000 0 Ld il

2. Ask how many students in the class traveled by train this year.
Sl 88 JLLAIL il a0

s
v,

RVAR
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6 Presentation and Practice

Bl a3 il 1gile L35 3 BYE

3. Ask how many students in the class traveled in first class this year.
Wiaall 0a J¥ gl cyil o
o Afpi X
Al 038 T LSNG Gl g LSy

LESSON 30

Language Functions and Objectives: (1) Describing family members, (2)
comparing people, (3) expressing reason.

Exponents:

L4 & -

e e Al Ji Bl gl eead gl ot 0
coodl cansl Jaal «yiadl (ki ial oSt
Gyl i K i M) il Y
cmalall fle Gyl (el ) 30
Presentation (1): A family tree and family pictures may help to create a good
context for presenting the new vocabulary. Make sure that whatever graphics are
used are not confusing. List each word on the board and practice it. Elicit from a
few students the names of their fathers, mothers, etc. Write the question and
answer on the board and practice them.

&a’
dda ¢

Application: 1. Ask the name of one of your partner’s paternal uncles and
report this information back to the class.

¢.¢l:.‘;..ILn \

L
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2. Ask if your partner has maternal uncles and, if so, how many and report this
information back to the class

s‘.Jl/dl i KO

2 P

OYE L L \

3. Ask how many students have three or more paternal aunts and report this
information back to the class.

. 85 -

sell/elf Tz X
’ 5.
Oliee g.l Y
ol 836 Logd b6 Ll
Presentation (2): Review some adjectives and how to derive comparative and

superlative forms. With the use of pictures and objects, compare people and
objects. Write each sentence on the board and practice it:

sl B oy 5T 2Kt Byl

IR AR IR

Application: 1. Ask your partner for the name of the largest town in which
he/she lived and the name of the prettiest town he/she has seen.

$Ugad o€l Tk ST el Lo

IK &L

$LEAL Lo Joal aul Lo

IR &l

A - A

2. Find out who in this class lives farthest from campus.
oKl / R
v b Rl
5, Coually/ Lot Tl (o Giin/Ae o
Gty sl 3360 S /el o

- A s K

Presentation (3): Explain why certain actions are performed. The context for
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6 Presentation and Practice

the action and the reason for doing it should be clear. Ask one student where
he/she was before coming to this institution. Write the statement on the board and
practice it. Ask him/her the reason for coming here. Put the reason next to it.
Elicit similar statements, using the three different forms (i.e. + ageale pyLaetd (K
das) ONE at a time:
Lol plall Gy (S Taalall i ) Sl
Lusalasad) plall () Daaladl sia ] JSolo 31
Loaalaaadl pfall Tyl Laalall s3a I JSila 31
Application: Ask your partner if he or she will stay at home on Saturday, and, if
so, why, then report this information back to the class.

Senpaad| ps candl b i/ S o N
S V/E T
¢l.3l.d \
gtk ;nla;luS Y
QJJ;;ALLUSMINJ“JI@LAJW \
Variations of the last two exchanges:
NSRS
@;@wlrywlwmw \
U.m)r.un.da.u.l Y
@f&dwlry;ﬂluﬁw&m \

120



Ribliography

ACTFL Guidelines. 1989. Yonkers, New York: The American Council on the
Teaching of Foreign Languages.

Allen, Edward David, and Rebecca M. Valette. 1977. Classroom Techniques:
Foreign Languages and English as a Second Language. San Diego: Harcourt
Brace Jovanovich Publishers. )

Alosh, M. Mahdi. 1987. Designing a Proficiency-Oriented, Functionally-Based
Syllabus for Modern Standard Arabic. Paper presented at the Conference
of the Middle East Studies Association (MESA), Baltimore, Maryland.

. 1988. Ahlan wa Sahlan Teacher’s Manual. Columbus: OSU Foreign
Language Publications.

- 1989. Ahlan wa Sahlan: An Introductory Course to Teaching Modern
Standard Arabic to Speakers of Other Language, Part I. Columbus: OSU
Foreign Language Publications.

- 1990. Ahlan wa Sahlan: An Introductory Course to Teaching Modern
Standard Arabic to Speakers of Other Language, Part II. Columbus: OSU
Foreign Language Publications.

- 1991. Ahlan wa Sahlan: An Introductory Course to Teaching Modern
Standard Arabic to Speakers of Other Language, Part III. Columbus:
OSU Foreign Language Publications.

- 1992. Designing a proficiency oriented, functionally based syllabus
for Arabic as a foreign language, pp. 251-283. In Aleya Rouchdy (ed.),
The Arabic Language in America: A Sociolinguistic Study of a Growing
Bilingual Community in the U.S. Detroit: Wayne State University Press.

. 1994. Survey of Goals and Objectives of Arabic Programs. Paper
presented at the MESA Conference, Phoenix, Arizona, November 1994,

. 1997. Learner, Text, and Context in Foreign Language Acquisition:
An Arabic Perspective. Columbus: National Foreign Language Resource
Center and OSU Foreign Language Publications.

Bernhardt, Elizabeth. 1991. Reading Development in a Second Language. Norwood,
N.J.: Ablex.

Bernhardt, Elizabeth, and Craig Deville. 1991. Testing in Foreign Language Pro-
grams and Testing Programs in Foreign Language Departments: Reflections
and Recommendations. In Richard V. Teschner (ed.), Assessing Foreign

Language Proficiency of Undergraduates. Boston: Heinle & Heinle
Publishers.



Bibliography

Breen, Michael P. 1985. Authenticity in the Language Classroom. Applied
Linguistics, 6/1: 60-70.

Brumfit, Christopher. 1980. From defining to designing: Communicative
specifications versus communicative methodology in foreign language
teaching. In K. Fuller (ed.), The Foreign Language Syllabus and
Communicative Approaches to Teaching: Proceedings of a European-
American Seminar. Special issue of Studies in Second Language Acquisition,
3(1): 1-9.

Canale, Michael, and Merrill Swain. 1980. Theoretical Bases of Communicative
Approaches to second language teaching and testing. Applied Linguistics
1, 1: 1-47.

Candlin, Christopher. 1976. Communicative language teaching and the debt to
pragmatics. In C. Rameh (ed.), Georgetown University Roundtable 1976.
Washington, D.C.: Georgetown University Press.

Gattegno, Caleb. 1972. Teaching Foreign Languages in Schools: The Silent Way.
2nd edition. New York: Educational Solutions.

Halliday, Michael A. K. 1970. Language structure and language function. In John
Lyons (ed.), New Horizons in Linguistics, pp. 140-165. Harmondsworth:
Penguin.

- 1973. Explorations in the Functions of Language. London: Edward
Arnold.

Hymes, Dell. 1972. On communicative competence, In J. P. Pride and J. Holmes
(eds.), Sociolinguistics, pp. 269-293. Harmondsworth: Penguin.

Johnson, Keith. 1982. Communicative Syllabus Design and Methodology. Oxford:
Pergamon Press.

Krashen, Stephen D., and Tracy D. Terrel. 1983. The Natural Approach: Language
Acquisition in the Classroom. Oxford: Pergamon.

Lozanov, Georgi. 1978. Suggestology and Outlines of Suggestopedy. New York:
Gordon and Breach.

Omaggio Hadley, Alice. 1993. Teaching Language in Context. Boston: Heinle &
Heinle Publishers.

Oxford, Rebecca L. 1990. Language Learning Strategies: What Every Teacher
Should Know. Boston: Heinle & Heinle Publishers.

Richards, Jack C., and Theodore S. Dodgers. 1986. Approaches and Methods in
Language Teaching. Cambridge: Cambridge University Press.

Rivers, Wilga. 1987. Interaction as the Key to Teaching Language for
Communication. In Wilga Rivers (ed.) Interactive Language Teaching,
pp. 3-16. Cambridge: Cambridge University Press.

Seelye, H. Ned. 1984. Teaching Culture: Strategies for Intercultural Communica-
tion. Lincolnwood, IlL.: National Textbook Company.

Shabbas, Audrie, and Ayad al-Qazzazm, 1989. Arab World Notebook. Berkeley:
Najda. (No authors, date or publisher listed. The information is approximate).

122



Ahlan wa Sahlan - Instructor’s Handbook

Shanahan, Daniel. 1997. Articulating the Relationship between Language,
Literature, and Culture: Toward a New Agenda for Foreign Language
Teaching and Research. The Modern Language Journal, 81, 2: 164-174.

Stern, H. H. 1983. Fundamental Concepts of Language Teaching. Oxford: Oxford
University Press.

Taylor, Barry. 1987. Teaching ESL: Incorporating a Communicative, Student-
centered Component. In Michael H. Long and Jack C. Richards (eds.),
Methodology in TESOL: A Book of Readings. New York: Newbury House.

Widdowson, Henry G. 1983. Learning Purpose and Language Use. Oxford: Oxford
University Press.

. 1990. Aspects of Language Teaching. Oxford: Oxford University
Press. -

. 1978. Teaching Language as Communication. Oxford: Oxford
University Press.

Wilkins, David. 1976. Notional Syllabuses. Oxford: Oxford University Press.

123



Appendix 1

1. A formative, weekly, open-ended evaluation form.

Institution
Department

In order to provide you with the most effective learning experience, your feedback
regarding the instructional process is very valuable to your instructor and the
department. In no more than three minutes, please provide your thoughts and
comments about the following:

What aspects of class work were most useful and interesting to you during this
week?

What parts of the material or class activities were unclear to you?

What can I do to help you learn better?
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2. A summative, open-ended evaluation form of materials and methodology.

Institution
Department

Course: Arabic Quarter/Year:

Course Evaluation Form

Your input to the learning/teaching process is highly appreciated. Please comment
on the following points (use back if necessary):

Quality of instruction (clarity, responsiveness, interest, mastery of the subject
matter, etc.):

Quality of instructional materials (relevance, length, level of difficulty,
etc.):

Quality of topics (What topics would you like to see removed or added?):

Quality of oral and written activities (Do they promote the language skills

listed in the syllabus?):

Quality of assessment (Do the tests measure subskills that contribute to the
course objectives?):
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Appendix

3. A summative, open-ended evaluation form of materials, instructor, and
methodology.

Institution
Department

Course: Arabic Quarter/semester and Year:

Course Evaluation Form

Please take a few moments to provide your assessment of this course. Your input
will contribute to the enhancement of the instructional methods and materials
being used (use back if necessary).

Instructional Materials

* Adequacy and relevance to the goal of the course.
* Usefulness of the materials to your own purpose.
* What you like best and least about the materials.
* Need for supplementary materials.

Instructor

* Punctuality in coming to class and promptness in returning assignments
and tests.

* Responsiveness to students' needs.

* Preparedness.

* Mastery of the subject matter and interest.

* What you like best and least about the instructor.

Student Activities
¢  Amount of homework.

* Quality of class and homework activities. Do they contribute to better
learning?

Assessment
* Do you think the tests measure what is supposed to be measured?
* Should additional forms of assessment be used?

Miscellaneous

* What would you like to see covered or used in this course?

* Is there a need for additional reading courses? If so, how many?

4. A summative evaluation form with Likert-style and open-ended items.
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Institution
Department

Course: ....coceeerrcennennen Academic quarter or semester: .............c..ceunee.

Course Evaluation Form

Your input regarding Arabic instruction is highly appreciated and will contribute to enhancing the
quality and effectiveness of instruction. Please take a few moments to evaluate the following items
in terms of how much you have been satisfied with them. The number 1 indicates the lowest rating
and 5 the highest.

1. Dictation. 1 2 3 4 5
2. Classroom communicative activities. 1 2 3 4 5
3. Oral interviews. 1 2 3 4 5
4. Audiotapes. 1 2 3 4 5
5. Instructional materials. 1 2 3 4 5
6. Usefulness of content. 1 2 3 4 5
7. Developing abilities to use Arabic. 1 2 3 4 5
8. Interest generated by materials. 1 2 3 4 5
9. Instructor’s preparedness. 1 2 3 4 5
10. Involving learners in the process. 1 2 3 4 5
11. Instructor’s responsiveness to the needs of students. 1 2 3 4 5
12. Instructor’s knowledge of the subject matter. 1 2 3 4 5
13. Instructor’s interest in the subject. 1 2 3 4 5
14. Organization of class meeting (efficient use of time). 1 2 3 4 5
15. Punctuality (classes start and end on time). 1 2 3 4 5
16. Clarity of presentation. 1 2 3 4 5
17. Degree of interest generated in class sessions. 1 2 3 4 5
18. Instructor’s tolerance and helpfulness. 1 2 3 4 5
19. Promptness in returning homework and tests. 1 2 3 4 5
20. Instructor’s availability during office hours. 1 2 3 4 5
21. What did you like best about the course?

22. What aspects of the course do you think need improvement?

23. Would you recommend it to a friend?

24. What did you like best about the instructor?

25. What did you like least about the instructor?

26. Would you recommend him or her to a friend?

27. Do you think this course met the objectives stated in the syllabus? Please explain,
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Appendix 2

A Modified Survey of
Language Learning Strategies

...........................

Instructions -

The following statements are related to your experience in learning Arabic. Please read each
statement and rate it in terms of how true the statement is in reflecting what you actually do when
you are learning Arabic, not in terms of what you think you should do or what other people do.
There are no right or wrong answers, since people learn differently. To rate each statement, circle
the appropriate number. Number 1 means that the statement is very rarely true of you; that is, the
behavior described is never or rarely used, and 5 denotes high frequency or constant use of that
behavior.

Please return this form and the worksheet. You may keep the Profile and the Key.

When learning a new word ... Never Most Often
1. Tgroup new vocabulary items based on type of word
(i.e., nouns; similarity; greetings; opposites). 1 2 3 4 5

2. Irelate new language information to concepts already
in memory (i.e., associations between two things, e.g.,

bread and butter, or multiple things, i.e., semantic maps). 1 2 3 4 5
3. Iput the new word in a sentence so that I can remember it. 1 2 3 4 5
4.  Tassociate the sound of the new word with the sound of a

familiar word. 1 2 3 4 5
5. Tuse rhyming to remember a new words 1 2 3 4 5
When learning new material ...
6. Ireview often. 1 2 3 4 5

7. 1do not write down the new words, but rather try

initially to memorize them and use them orally. 1 2 3 4 5
8. Isay or write new expressions repeatedly to practice them. 1 2 3 4 5
9.  Iimitate the way native speakers talk. 1 2 3 4 5
10. Iread a story or a dialogue several times until I can understand it. 1 2 3 4 5
11.  Irevise what I write in Arabic to improve my writing. 1 2 3 4 5
12. I practice Arabic sounds and alphabet. 1 2 3 4 5
13.  Tuse idioms and other routines in Arabic. 1 2 3 4 5
14. I use familiar words in different combinations to make

new sentences. 1 2 3 4 5

15. I'watch TV shows or movies or listen to the radio in Arabic. 1 2

w
S
L]
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16. Iattend and participate in out-of-class events where
Arabic is spoken.

17. Iread for pleasure in Arabic.

18. I skim the reading passage first to get the main idea,
then I go back and read it more carefully.

19. 1make summaries of new language material.

20. When I do not understand all the words I read or hear,

I guess the general meaning by using any clue I can find,
for example, clues from the context or situation.

21. TIread without looking up every unfamiliar word.

22. In aconversation, I anticipate what the other person
is going to say based on what has been said so far.

23. If I am speaking and cannot think of the right expression,
I use gestures or switch back to my own language.

24. Ipreview the language lesson to get a general idea of
what it is about, how it is organized, and how it relates
to what I already know.

25 When someone is speaking Arabic, [ try to concentrate on what
the person is saying and put unrelated topics out of my mind.

26. Idecide in advance to pay special attention to specific
language aspects; for example, I focus on the way native
speakers pronounce certain sounds.

27. Itry to find out all I can about how to be a better
language learner by reading books or articles, or by
talking to others about how to learn.

28. Tarrange my schedule to study and practice the new language
consistently, not just when there is the pressure of a test.

29. Tarrange my physical environment to promote learning;
for instance, I find a quiet, comfortable place to review.

30. Itry to relax whenever I feel anxious about using Arabic.

31. Imake encouraging statements to myself so that I will
continue to try hard and do my best in language learning.

32. Tactively encourage myself to take wise risks in language
learning, such as guessing meaning or trying to speak,
even though I might make some mistakes.

33. I give myself a tangible reward when I have done
something well in my language learning.

34. 1 pay attention to physical signs of stress that might
affect my language learning.

35. If I do not understand, I ask the speaker to slow down,
repeat, or clarify what was said.

36. Iask other people to verify that I have understood or said
something correctly.

37. 1ask other people to correct my pronunciation.

38. I work with other language learners to practice, review,
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39.
40.

or share information. 1 2 3 4 5
I have a regular language learning partner. 1 2 3 4 5
When I am talking with a native speaker, [ try to let

him or her know when I need help. 1 2 3 4 5

This survey is an adaptation of Oxford’s (1990) survey designed for speakers of English learning a
new language (pp. 283-291).

Worksheet .

Name:

1.

In each blank, copy the number you circled for each item that describes behaviors (i.e., 1, 2, 3).

2. Total each column and put the result on the line marked “Sum.”

3. Divide each Sum by the number under “Sum” to provide an average for each column. Round
each average to the nearest tenth (3.36 = 3.4). Your average for each part should be between
1.0 and 5.0.

4. Calculate overall average by adding up all the Totals of Sums (A-F) and dividing by 40, which
should also be between 1.0 and 5.0.

5. When the Profile of results is distributed, transfer the averages for each part to the respective
parts of the Profile to obtain an interpretation of your results.

Part A Part B Part C Part D Part E Part F Total of Sums

1. 8. 20. 24. 30. 35. A.

2. 9. 21. 25. 31. 36. B.

3. 10. 22. 26. 32. 37. C.

4. 1. 23. 217. 33. 38. D.

5. 12. 28. 34. 39. E.

6. 13. 29. 40. F.

7. 14.

15.
16.
17.
18.
19.

Sum Sum Sum Sum Sum Sum Overall Average

+7= +12= = +6= +5= +6= +40=
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Profile of Results on the Language Learning Strategies

This profile will summarize your results on language learning strategies and will show the kinds of
strategies you use in learning a new language, specifically Arabic. Please note that there is no best
average score for each part, since people learn languages differently.

To complete this profile, transfer your averages from the Worksheet. You may keep this form.

Part What strategies are covered Your Average on This Part
Remembering More Effectively.

Using Your Mental Processes.

Compensating for Missing Knowledge.

Organizing and Evaluating Your Learning.

Managing Your Emotions.

Learning with Others.

YOUR OVERALL AVERAGE OF STRATEGY USE

mmoOwp

Key to Understanding Your Averages

What These Averages Mean to You

1. The overall average indicates how frequently you use language learning strategies in general.

2. The averages for each part show which groups of strategies you tend to use the most in
learning a new language.

Optimal use of language learning strategies depends on age, personality, stage of language learning,

purpose for learning the language, previous experience, and other factors. If you want, you can

make a graph of your averages to see how high or low you are on a given part. Place dots that

represent your averages of the different parts and draw bars or connect them with a line.

5.0 —
4.5  wd
4.0 =
3.5 —d
3.0 _|
25
20 —
1.5 —
1.0
A B C D E F YOUR
Remembering Using Compensating  Organizing Managing Learning OVERALL
more Your for and Your with AVERAGE
Effectively Mental Missing Evaluating Emotions Others
Processes Knowledge Your
Learning
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Appendix 3

Objectives: List objectives in functional terms, i.e., what students will be able
to do.

Warm-up Greetings, asking about well-being, the weather, time,
date, etc.

Go over previously introduced material. Use realia if
possible to review vocabulary items. For structures, re-
conduct activities if needed (e.g. school subjects currently
studied, preferred foods and drinks, pattern drills). Use the
board to list and illustrate structural points.

Give a short quiz on some vocabluary items or structures
covered. It should not take more than six or seven minutes.

Review

Quiz

Presentation 1. Establish a context by real objects, pictures, other

graphics, gestures, or pantomime. It must be clear.

2. List the instructional aids you will use (e.g. flashcards,
overhead transparencies, print media, audio, video).

3. List new items (vocabulary and structures).

Practice Repetition, pattern drills, and chain drills.

Application Describe the communicative activities you will conduct

and list exponents to be used in these activities.

Evaluation Test the students' ability to recognize the items presented

and their ability to produce them orally and/or in writing.

Wind-down Ask questions from mastered material only. Use

greetings and bid the students farewell.

Homework Assign exercises from the textbook relevant to the
Assignment presented material or design out-of-class tasks.

Descriptive Lesson Plan
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Sample Lesson Plan

Objectives: Colleges and school facilities
Warm-up: Togule /il /3 e dhize 3l Gl o SIUT S bl Lo

Review: Show pictures of previously covered items to elicit them. Point to the
parts of the room and ask students to provide their names,

E T R VZEIRVIENT o CH T F PR A.vl o o t‘l Yo w'

Tl ol S 3o slsS 2 g..,l.uu ke 3yp0 WU o T S r..,l L

Presentation: Use pictures of different colleges and facilities on your campus.
As you present each item, refer to its pictures.

H...lfulga Wik ‘wlwulgﬁ@wl smu!.»@ubguuuy‘muwl L

Gkl iJs, 3, nll LS oY LS o S duaszgll 285, Gl S et o i uusw Jis

‘,..Suu.al § xS ($e Tinald! b..\.bg.bu«Su J.\..c

sl ud) ol seiall u,a wt,u c....qu s sl g lia

Practice: As you present each item, repeat it clearly and then ask students to
repeat after you chorally and individually.
IO | B R WA | u‘s A.....\...4J| us
Application: Communicative activity 1. Instructions: Find out from your partner
in which college he or she is and report this information back to the class.
‘w' L‘J’S:‘i 9.0 -
A L vl -
oAt ~15 o 93/.» -

Communicative activity 2. Find out from your partner if there is a swimming pool
next to his/her house.

gt sl e DB ] /5 -
i/ 42y @il e Wb (pu /s -

Evaluation: Point to the pictures shown earlier to elicit the new words again.

Wind-down: LN o N8 1205 /55 ke e Todn Lo 1550w 0
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Appendix

Objectives:

Warm-up

Review

Quiz

Presentation

Practice

Application

Evaluation

Wind-down

Homework
Assignment

Blank Lesson Plan
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Appendix 4

Two major rating scales are used to evaluate language performance in an oral
interview: the government scale and the scale of the American Council on the
Teaching of Foreign Languages (ACTFL). The ACTFL scale is more suitable for
use in an academic situation, since it distinguishes better among candidates at the
lower levels of language profciency.

The ACTFL Scale
Novice Low

Novice Mid

Novice High

Intermediate Low
Intermediate Mid

Intermediate High

Advanced
Advanced High

Superior

Native

The Government Scale

L TR No ability in the language.
e Very limited capacity.

OF e Ability to operate with learned phrases.
| N Basic survival needs and social niceties.

e reeresernenen Some survival needs with some limited
social demands

| B OO Most survival needs and limited social
demands.

2 e Routine social demands and limited work
requirements.

24 e Most work requirements and ability to

communicate on concrete topics.

34, Effective oral participation in most formal
and informal conversations with structural
and lexical accuracy.

s JRRPORORR Oral language performance is similar to
that of an educated native speaker.
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Appendix

Endnotes

' The term “teacher” will be used to refer to anyone who is in charge of delivering
instruction to a group of learners, be it a professor, instructor, lecturer, or teaching
assistant.

?See Alosh 1997 for a detailed description of the Arabic diglossic situation.
*See Alosh 1997 for a detailed discussion of the form-meaning relationship.

* This section is based in part on a statement of my teaching philosophy submitted
to the College of Humanities at the Ohio State University in 1994.

> See the role of evaluation in schematic designs of an Arabic curriculum in
Alosh 1992, 1997.

° A project for developing a cross-platform, improved version is under way.
" For a more detailed discussion of assessment, see Alosh 1997.

¥ Samples are included in Appendix 3.

? See sample forms listed in Appendix 1.

' A possible culturally appropriate response may be &1 . L& L.
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This program covers the first year of instruction in
Modern Standard Arabic. The text, accompanied by an instructor’s
handbook and an audio program, will teach students to read,
speak, and write Arabic.

The text presents an engaging story that involves Adnan,
a Syrian student studying in the United States, and Michael, an

American student studying in Cairo. In diaries, letters, and
postcards the students describe their thoughts and activities,
revealing how a non-American views American culture and how

Arabic culture is experienced by an American. The text also
provides information about the geography of the Arab world,
prominent characters in history, festivities in Arab culture, the
media, daily life, and the family. Exercises in comprehension,
vocabulary, grammar, and writing attend to both form and
meaning and develop knowledge of and functional abilities
in Arabic sound, writing, and language systems.

“A major advance in the way Arabic is taught and an outstanding
new addition to the available materials on the subject.”
—Roger Allen, University of Pennsylvania

Mahdi Alosh is associate professor of Arabic at
The Ohio State University.

Textbook ISBN 0-300-05854-3
Audio Program ISBN 0-300-05859-4

A CD-ROM to accompany this text is available from Foreign Language
Publications and Services, 33 W. Eleventh Ave., Room 311, Columbus, OH
43201-2013 (tel. 800-678-6999; fax 614-688-3355)

YALE UNIVERSITY PRESS

New Haven and London
ISBN 0-300-05857-8

803007058574

7

www.yale.edu/yup/
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